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ABSTRACT 

# There is ,,a common assertion that if you can find out 

what teachers* problems are, you liave gained enormously valuable 
insight into their world and are in a position to help th^m at some 
level to consider and thus -accept^ reduce, or eliminate those 
prpblems*^ This a^isertion has provided the basis for studies over the 
past 10 years« This report outlines several of these studies and the 
^instruments used in each. The instruments include O) the Perceived 
Problems Inventory (PPI) designed for beginning elementary and junior 
high ^school teachers; (2) the/ My Biggest Prablem Today Inventory 
(MBPTI) , a revision of the- PPI used for inner-city elementary school 
teachers; (3) the Teacher , Problem Inventory (TPI) for inner-city ' 
elementary school teaciiers; (U) a revision of the TPI for rural 
disadvantaged elementary teachers; and (5) the Teac^.er Problems* Check 
List ^(TPCL) for secondary Jteachere with a revision for elementary 
teachers. Samples of each of these instruments are included. (JMF) 
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Dur.n, t^a. past ten yea^s a serUs of .tudUs h.s been „n.ert..en to 
.dete™,ne wh.t .re the perceived proMe™, of teacher. The. assert , on ,s 
that if vou ean f,nd o„t what teachers\ prob , e^s are you hav^e .alned' enor- 
-us,y valuable insight into their „or,d and are in a position to help 
the. at so.e.,evei to consider and thus accept. re*ce or eliminate then,/ 
The intention of this paper i s to describe the studi es' br i ef i.y . Detaiis 
are avai , ab 1 e f rj. the original reports which are footnoted. Speciai 
attention is given to ihe evolution of the instruments used. 

The i-Jrst attempt to develop a sei f-admi ni ster ing. Inst rument for the' 
Purpose Of identifying teacher perceived problems was undertaken as the 
.rnitiai phase of a U. S. office of Education project.' The iostrument 
developed, the Perceived Problems Inventory or PPI , contained 117 items ' 
reflecting teacher probl ems reported in studies by Dropkin and Taylor,2 ' 

Analy!?rof'p^;b?;:::^!: f°:^f^f■^^r^ «r eroadbent. The Simulation ■ 

^'^^^^^^^^^^^^^^^^^^^^^ o'c\™bt!'S!n^-= 

Stanley Dropkin and Marvin Taylor "PerceivpH Pr^ki r „ . 

Teachers and Related Factors^" Journal nfTv^ r^f"' of Beginning 
December. 196^ ' Journal of TeScher Education 14:36-390 



J^ember, I963. ' leScher Education l4:3|f-390. 
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. S™riey and Sprague,3 and Say.our La.eshcv,.'- These lten,s J.ed to fall 
■ ."to seven .ate,c»r,es as foHows: d.sCpu'ne, eva,„.t,,on, .ethods," parent 
relationships, personal, planning and materials, and routines. An example 
,^f|an Ite. which seeded ' logical I y to belong in the category "parent rela- 
tionships-was "telling parents that their children have problems." Re- 
spondents „ere .s.ed to rate each ite™ as either (I, a seriou, problem,. (2) 
a moderate problem, (3 ) a .1 nor prob I e™ or (4, , no prob I e». (Appendix^A ' 
contains a copy of the PP,., rest-refest reliability ;f t'he instWnt 
"hen used with a graduate class of education students was .96. When the ' 
data Were analy^d the original four-point scale was reduced to a two point' 
scale to compensate f^r possible respondent reluctance to admit severity of 
problems. Results' were subjected to chi-s«uar^ analysis in "proble»-,no 
problem" categories to determine which items were chosen significantly- 
beyonS chance level . 

Analysis of the results of_ use o-Tt^ PP, with 163 first year elemen- 
tary and Junior i,igh teachers who had grlated in June I96<, from the State 
University o'f New York at Brockport revealed that thirty-'two or twenty- 
seven percent of , the II7 items were siored in such a way that the/ devi ated 
Significantly from the others. (The thlrty-tWo items are found in Appendix 
6.) These items served as the ba.i,s. fc,r developing critical incidents 
that participants faced in a simulator intended to expose teachers to 

of;edr::f::'n°:J:!!7 ,;^ie-:^V- ^P-^-^. professional n,ff,.,„„„. 
College, November, I957). '"tfce of. Institutional* Research, Hunter 

l.lems1Sionn'::r:'R°:: lT:^^^.!''^""''"'' i'"-"'"^'"= Identification: Pro- ■ ' 
1961.). ifnnaire Raw List (New Jersey; Jersey City State College, July 



teacher problems and to give them experience In resolving them.5 

The PPI underwent radical revision when it was used to determine prob- 
lems of teachers Vn Inner-city elementary schools'and It wasJcTecided that 
^the'ltems thereon should be supplied by such" teachers. The first stage of 
. this study6 involved having one group pf Inner-city teachers Identify teach 
er problems. These teachers were randomly selected from schools des^^ted 
as serving large numbers of educat ional ly disadvantaged children in twelve' 
'^les with large „upil enrollments. Each was asked to describe the school 
incident which caufeed him or her the greatest concern each day for ten suc- 
cessive days , on thl My Biggest Problem Tod^nventory (MBPTJ ) Form.7 (see 
Appendix C.i A sample incident reported follows: 

The biggest problem occurred in biology today. The class 
had its^fifth day of a six lab period exercise on the 
dissection of a frog. Perhaps half the class is really 
into-th,s following their instructions carefully, doing' 
exactly what they are supposed to do, identi fying organs, 
and parts, working effectively, and enjoying it. UnTor- 
tunate.ly perhaps a third of the class tired of the exer- 
cize after the first day, and now tend to spend their 

f^r^^? ^'■'^'^'^shank, Frank W. Broadbent and Roy Bubb 'Teachina Prob 
. lems Laboratory . (Chicago: Science Research Associates, 1967 )'^ 

DonaM R. Crui ckshank and James Leonard. The I dent i f lr»f inn .„j . ■ 
ysis of Percei ved Problems r,f Teachers in I nn^r -utv bchoo f ?h. «n»" 
atlonal Institut e for Advanced Study ,n leech ng La 'an ged h" 

"n:;:r;or"K:^H°:r-sdu'r::?:"!'r^s;5;" ^ ^sj^^uTii l 



The MBPTI solicited three kinds of information. Vlrst teacher re- 
sponden s were asked to describe the school incident which c^ued them the 
greatest concern each day for ten successive days. Second, respondents 
were requested to react to the stated incident on a num^ica cont nu^ 
^'^t\^ ^"^=\^f °^ P^l^-- adjectives: normal -abnormal : simple-co mplex- 
sonhH r'"' ^^'q'^^'v frustratinn-.v.r^;;;»2^^^^£ ^ ^ Third T : 

pohdents were asked to place each reporte d incident i,n one o f these prob- 

Xnt reL'iionsh- •'r''"V'' ^^^odology; student behavior;' 

parent relationship; personal, teacher or a^dministrator relationship' eval- 
uation. An other Category was available for write-in responses 



mischief. The consequence Is tLj'^f'h"'' ^'"'"^ 

of my ti„e with the sL^nt „ o r :rs't'c°a:^by' 
least concerneH' tkTc -4. "east capable, and 

Jury inspection of the ,400 incidents reported by ,4o te.chers "who 
participated indicated that the'y couid he synthesized into m s4e„hat 
different problem statements such as: 

• ^"::ri^^.^^^-n- wttnir^ - Home 

^. Helping a child with social adjustment problems. 
The ,8^ statements became items on a new instrum'ent calKed the Teache 
Problem Inventory or. TP] (Appendix D). 

The second stage of the study caused another sample ;f i nner-ci ty ele- 
^entary teachers to respond to each item on the TP, in order to determine 
wh.ch problems were most frequent and severe. 

TWO chi-square analyses were performed on each item respectively The 
overan response on each sc^le (frequency and severity) was employed as the 

expected frequency for each separate analvsl. Th ' • ' 

parate analysis. Thus a significant result 

wouFa indicate -that teachprc" r-^. 

teachers responses to a particular item deviated from 

the overall trend of responses ip the scale. 

Analysis of the results of the use of the TP] with ?87 • 

\ *^'th 207 inner-city ele- 

mentary teachers reveaied that ninety-si. or fifty-t„o percent were si.nij,- 
.cant on either tj;e frequency or severity scaies or both (Append,', f) ' ■ 
This rather ,on, „st „as shortened to forty-fiye by .eep,nq on,y prob,ems 
reported as frequent, severe^ir both by „ore than one-tH,,.d of the respon- 
dents (.ppendi. p, . .be iatter items served as a basis of' deveiop i „, crit- 
ical incuts that participants .aced in a second simulator intended to ex- 



pose teachers.to teacher problems and to giye them experience in resolving 
them.^ • 

Thie TPI underwent revision when it was used to determine problems "o-f 
.elementary teachers serving the rural disadvantaged. In the first stage of 
this two^stage study, 9 about one-half of th6 teachers from the twenty-six 
participating schools were asked to use the MBPTl for ten successive days " 
to record thereon the scf^l incident* which caused them the greatest con- 
cern. When the resulting 85O MBPTl 's collected were inspected, if was 
found that they generally were comparable to the 184 problems identified 
in stage one of the Inner-city study. However t^n new problenv statements^ 
were added as items 185-9^ (Appendix G). - 

» ■' J ■ ** ' 

. During the second stage of the study all the teachers in the twenty- 
six schools were asked to respond to the expanc/ed 19^ item TPI . 

Analysis of the results of the use of the revised TPI with the 35k 
rural elementa^^ teacher^s revealed that seventy-eight or forty percent of 
the items were signi,ficant on either the frequency or severity scales or 
both .(Appendix H). Again the I'ong list was reduced by keeping only prob- 
lems reported by more th^ one-third of the respondents (Appen^x I). 

The next t.ache^ problem checklist form was developed in order to de- 
termine the problems of teachers in secondary schools. .Since the items on 
■the TPI were collected from elementary teachers it was decided that a 

— 

Science'°R::^arch';s;^;ates; -^'^Y Simulation I abn;.tory. (Chicago: 

^Donald R. Cruickshank, John J. Kehnedy, James Leonard and Robert 
r^TS' P^'-^^' ved ProHems of Teachers .n Schools Servin n Pn"., n^^L.^ ' 

ciatinn r,f r«ii«„«^ r -r ' ' ' vwasnington, D.C.: The American Asso- 
ciation of. Colleges for Teacher Education, I968). " o 
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chec.Ust ,ho„,d be constructed „.rc. «u,d contain ,te». provided by te.ch 
ers ,„ secondary sci,oo,s. ,n order to do tMs a study of problems sec- 
ondary teachers (7-12) national I y was undertaken. 

in the first stage Of the, study a nationa'l sl.pie of secondary teach- 
ers used the HBPT, to describe their bi^est proble. each day for ten 
day..'" Participating teachers were fro. twenty-si. schpoi s .hich had been 
randomly selected fro. those hoLdi n, .e„bership in the National Association 
of secondary School Principals (NASSP) . When the 563 HBPTI's collected 
were read they were found ty be very similar to the 194 ite^s on the TPI 
In fact, when specific references to elementary pupils and schools were re^ 
-ved, the 194 items accounted for all of the MBPTI's contributed by the 
secondary teachers. This very Ion, set of items was carefully inspected 
^aln with the in/entlon of tryin. t'o Abbreviate it. Upon inspection simi- 
larities were noted and some problem statements were combined or eliminated 
The resultin, instrument contained 105-somewhat more general problem state- 
ments than those on the TPI. The revi sed i nstrument , the Teacher ' Prob I ems 
Chec. List (TPCO, asked respondents to consider each problem in terms of ' 
(a) its frequency (yes;no, and (b, its bothersomeness (yes; nO, . (Appendix 
J contains a copy of the TPCL). ^ 

In the second stage of the st^Sy another national sample of secondary 
teachers, this time from sixteen randomly selected. NASSP member schools re- 
sponded to the 105 problem statement s .on the TPCU U^^order to determine 
Which Of the problems were most frequently occurring and most botlrs'^e a 
^^-^^^--Jf^^^nm ;as conducted for each item at the .01 level. 

Probll°ro?'second:r;1:h':o?-Te:ctr; -^T^'^ ^"'^ = ' "^""ived 
63:1., December, I971,. ..=°^.ners, ■ journal of FH..r.>. 

onal Reseaf-ch . 
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Forty-two specific problems were identified as being -significantly frequent 
and/or bothersome (Appendix K) . In order to de'termine problem areas a fac- 
tor analysis was performed separately on the frequency and bothersomeness 
responses. This resulted in the identification of seven factors or problem' 
are^s for frequency (Appendix L) and seven factors for bothersomeness (Ap-. 
pendlx M) . 

Subsequently the TPCL was used in a follow-up study of graduates of 
The Ohio State University's College of Education." Separate samples of 
elementary teachers' and secondary teachers responded to the checklist and 
•these responses were analyzed using the same procedures used in the second- 
ary 'teacher study. .The results of the analyses identified forty problems ' 
as beingstatisticallysignificant.for frequency and/or bothersomeness for 
_ the elementary teacher sample (Appendix N). Thirty-four problems were 
- similalrly identified for the" secondary teacher sample (Appendix 0). When 
- the responses were factor analyzed for elemenfar^ and secondary teachers 
separately, five factors for the elementary teachers' frequency responses 
were identified (Appendix P) and eight factors were identified for their" 
bothersbmeness responses (Appendix Q) . For the secondary teacher sample 
five factors for frequency (Appendix R) and six factors for bothersomeness 
\^ were identified (Appendix S).^ 

Analysis of the results Jf the O.S.U. follow-up study Indicated that 
elementary and secondary teachlrs\ave somewhat different problems and 
' therefore it was decided that ^wo 'forms of a^hecklist were needed. The de- 

Teichl!!l'ra^uatlH'f'°"i^ « • ci^u i ckshank and John.J. JCennedy. Problems of 
iurricu um ? HV . The Ohio\ State^ Uni vers i ty as Teacher Education ' 

^trEr:t:o::';:pi::b;./f?;;;t"V '-'--T" 
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velopment of check) isf for elementary teachers Is described flVst. 

The data on-which the checklist for elementary teachers, the Teacher 
Problems Checklist: Elementary Form (TPC-E). was based was provided by (a) 
. elementary teacher data from the O.S.U. follow-up study, (b) elementary 
^ teachers who were enrolled in graduate courses at O.S.U. and (c) elementary 
teachers who were teaching In local schools and who were willing to com- 
plete Checklists. Analytis of the results of these rfe^sponses resulted In 
the Identification of forty-one stati stical ly 'signl f leant specific problems 
. •'^or frequency and/or bothersomeness^ (Appendix T). The responses were fad- 

tor analyzed and six factors were Identified for frequency ^Appendix U) and ' 
for bothersomen^ss (Appendix V). 

Thus the Items from the TPCL used for constructing the TPC-E came from ' 
three sources. First, the forty-one significant problems were retained. 
Second^a total of ten different, factors had been Identified and defined. 
These factor definitions were modified to fit the format of the problem 
statements and became ten additional Items for the TPC-E. Third, the three " ' 
problem statements which had loaded highest on each of the te.,factors were 
«^ also retained. The s.co.d.and third sources added twenty-five^ I tems to the 
^ TPC-E.'2 Thus the TPC-E consists of a total of sIxty-sIx problem statements 
(Appendix W). 

in addition to revising the content of the TPCL the response ™ode was 
changed so that both the frequency and bothersopeness scales became five-' I 
.point scales. The' fi rst , thi rd and fi fth boxes were 1 ab, ed „i th descrip- [ 
tive modifiers for '.freq uent', (always; occasionally; never) or' ..bothersome'. ; 

lems.'ih:: r'a^ditfo^rrnnte-!'"^ 1 
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•■(extremely; somewhat; not at all) while the second and fourth boxes were ' 
not defi-ned, j 

The development of the checklist for secondary teachers used procedures 
identical to those used in developing the TPC-E. The data on which the 
Teacher Problems Checklist: Secondary Form (TPC-S) was based .was provi^ded 
by (a) secondary teadher data from the national study, (b ); secondary teach- 
er data from the O.S.U. follow-up study, (c) secondary teachers who were 
enrolled in graduate courses at O.S.U. and (d) secondary teachers who were 
teaching in local schools and who were willing to complete checklists. 
Analysis of the results of their responses resulted in the identification 
of forty-two statistically significant specific problems for frequency and/ 
or bothersomeness (Appendix X). ^ When the responses wire factor analyzed 
five frequency factors (Appendix Y) and eight bothersomeness factors (Ap- 
pendIx Z) were named and defined. 

The TPC-S was then constructed from the TPCL \u the following way. 
First, the forty-two spedific problems which were identified as'^stat i st i - 
cally significant for frequency and/or bothersomeness were retained. Sec- 
ond, a total of fourteen di f f erent factors, had been identified and defined 
from the secondary teachers' responses. The definitions for all these 
factors wqre modified to fit the format of the problem statements aj 
these became items for the TPC-S. Third, the three problem statements 
which had loaded highest on each of the fourteen factors were also 
retained. '3 This added twenty-three items to the^TPC-S. Thus the TPC-S 
consisted of a tota l of seventy-ni ne ^di f ferent problem statements (Appen- 

lems '^^hi! ^Jlrll"^ ""^'^ """^"^y forty-two- specific prob- 

lems. This third process- accounted for an additional twenty-three items. ^• 
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■"X M). (A typing errbr resulted in one 1 ten,-nu»,bers thl rty-eigi,t' .nd 
. seventy-seven-bein, included twice, ^aMn, a tcta, of eighty it.™, ,o„ the 
TPC-S.) The response ™ode for the TPC-S is identical to that for. the TPC-E 

in su™ary,,the TPC-E is a sixty-sl. I te», instrument and the TPC-S is 
- eighty ite™ instrument on „hich teachers are as.ed to indicate on two 
fWe-po,nt scales the extent to which they perceive each prCe. to occur 
frequently and to be bothersome. 

Jn the »ost recent study which was done In^the spring and summer of 
1975 approximately 050 Ohio secondary teachers (7-12) were as.ed to respond 
to the Teacher Problems ChecMist: Secondary Form (TPC-S) and two other' 
. instrume„ts-the Edwards Personality Inventory and a soci ai -demographi c - 
data sh^t. These ^ata are still bei.g processed but the analysis of the 
responses of the .,3, teachers who completed usable TPC-S's has been com- 
pleted. This analysis made u.e of the same procedures followed in the 
national study of secondary teachers and the O.S.U. follow-up study. 
Thirty-Six specific problems were identified as statistically significant . 
for frecency and/or bothersomeness (Appendix BB). .factor analyses of «e 
data resulted in the identi^ation of fi,e strong factors for frequency 
(Append|x CO and the' same five factors for bothersomeness (Apoendix 00, 

Work underway also includes the devel opment of instruments for deter- 
"irfing problems of both elementary and secondary school students. 
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APPENDIX A 



PERCyVED PReBLEM INVENTORY 



Dear Graduate: 



S^e o^^^:l'.T uL'v:: reporte by- Irst year teachers, 

list is to find out ?n what a^eas ou a 'h' '-Mention of this, check- 

ties so that we perhaps 1^ be'able to'makr.H' T ^^^^''^-^'^-9 diffi'cul 
preparatio'n program. For Ihis nnrn. adjustments in our teacher 

reaction to Jhis checkMst ' ' ^' ^J^^ed ^ hel^ Frf an honest 



pJe^*e read each item carefully. 



/ 



If you find this a serious ongoino problem: 
If you find this a moderate problem: 
If 'you find this only a minor problem: 
If you find this no problem at all: 



Place an X under 1 
Place an X under 2 
Place an X under 3 
Place an X under k 



\ 



Example 

1^...-!!!'"^ insecure in teaching spelling. 



D 
O 

1. 

0) 



1. 

0) 

-a 
o 
E 



u i 

O — 

o 

E u 
Q 



E 

0) 

Q. 



List of Re ported Prnhlomc 

1. Having chi Idren fol low routines for entering 
. and leaving th^i^lassroom when coming from 

home or leaving for home. 

2. Lacking enthusiasm for a subject. 

3. .Needing help in selecting instructional 
< materials. 

* 

^. Working out a daily schedule. 

5- Discussing with parents their children's 
achievement. 
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: 6. ExplaTning my grading system tto children. 

• 1. Having students see relationship between 
uridesirable behavior and t|ie consequences. 

.8. Not real ly 1 iking kids. 

9. Managing the distribution and collection of 
materials, paper, milk, etc., 

10. Involving many of the children in group 
discussions. 

c 

11. Finding films and film strips rela'^ted to 
the area being studied. 

12. Getting students to do homework, 

13. Criticize(;^by parents. 

14. jCollecting anecdotal background information 

about studentir., j ,^ 

15. Maintaining order during field trips. 

16. Unhappy teaching in lower socio-economic • 
districts. 

17. Keeping pupil attendance records accurately. 

18. Not knowing what to do* with students who 
finish early. 

19. Finding out about radio and T.V. programs 
related to daily classwork of my children. 

20-. Planning and executing, useful field trips. 

21. Bothered by parents telephoning. 

22. Not knowing how to evaluate my objectives. 

23. Students not respecting me.. 



2k. Disturbed by, school regulations. 

25. Ordering, securing, and accounti^ig for 
suppl ies -and eqaipment. ^ 

26. Too much stress on grades for motivation.'' 

27. Integrating A-V materials into tPie lessons.- 

28. Working out details of assembly~programs . 

29. - Tall<ing with parents''! wish to contact.- 

30. Judging children's progress in terms of my 
I aims and purposes. 

31. Having children maintain quiet while worl<ing 
independently. ^ 

32. Feelings of insecurity. 

33. Managing the transition from one activity or 
subject to another. 

3k. Relating the subject meaningfully to children 

35. Finding appropriate reading materials for 
readers one or more years below grade level. 

36. Finding out what content I am supposed to 
cover in my grade. 

37. Establishing a rapport with parents so that 
they will provide information candidly and 
without embarrassment. 

38. Feeling uncomfortable about giving failing 
grades. ? 

39. Finding ways to integrate isolated, disliked 
, children m group activities. 

AO. My feelings being hurt by criticism. ' 
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h\. Organizing an orderly prcicedure for children 
to hang up thjeir wraps. 

42. Not knowing how to deal with„ reading problems 

^ 43. Being unableNto" complete a lesson. " \ 

^- "e'P'ng par/nts understand the reporting 

system of my school : , . » 

45. Involving pupils in self-evalu^ioo. 
46/. Knowing how to hold student conferences. 

47. Unhappy aboyt teaching at this present grade 
I eve 1 . 

48. Unhappy with routine classroom bookkeeping. 

49. Being afraid to teach controversial subjects. 

50. Having work for ^ome children while I «„, 
working with other group? or individuals 

51. Difficulty in identifying those who need 
remedial help. 

52. Feeling unpopular as a teacher. 

53. Not wanting a ce^-tain student in my class. 

54. Formulating questions that provoke discussion. 

55. Needing to know how to organize a unit of work 

56. Identifying children in need of psychological 
testing of counsel ing. 

57. Having difficul ty with grouping. 

58. Having activities ready for children's rest 
time periods. ^ 



am 

\ 



\ 
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59: Bothere|d by frustration in my personal life, 
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60. Not really knowing how to teach., 

61. Unhappy about teach i ng ITbw learners. 

/62. Djfficultles with organizing supplie? ax\J 
materials. 

<63. Introducing a new topijc and obtaining high 
Interest. 

64. Obtaining the materials for making my own 

teaching materials, e .g construct l[on paper, 

65- Having diflFiculty preparing lesson plans. 

i • 

66. Conducting an interview ^ith a parent. 

67. Having trouble interpreting ch i 1 dren ' s- capa- 
bilities to parents. 

68. Handling cliques in the classroom. 

69. Not being accepted by my colleagues. 

70. Handling children in passing in hall from 
room to room. 

< 

71. Differentiating instruction among the slow, 
average and gifted children in class. 

72. Constructing bulletin boards* 

73. Finding out,,what the objectives of education- 
are for my^Vade. 

Ik. Helping a student with a destructive home 
sltuatTda^* 

75. Being $ble to prepare classroom tests that 
are val id. 

76. Handling children's aggressive behavior 
toward one anothe/. 

77. FeeUngs of inferiority. ' 



ERIC 
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78. Organizing procedures for moving as* a clais 
from place to p.lace^ / J 

79. Students not wjlljng to .work. 

80. .Finding materials with whFch ^o prepare sim- 

ple science (demonstrations. 

81. Lacking understanding of my Subject (s). 

82. Explaining my technique^ of teaching' to 
parents. ^ . 

83. ^ Interpreting the results of standardized 

tests. ' ( 

4 

8^. Handling children who waste school materials 

85, Being impatient with my^students. 

86. Teaching in, an area for which k^amjj/jpreparqd 
87* Unable to operate A-V equipment. 

88. Parents complaining about homework assign- 
ments.- 

89. Getting parents to take an interest in th^lr 
children's behavior. | 

90. Telling parents that their children have • 
problems. 



91. Handling the constantly disrupting child. 

92. - Be^ng unable to tolerate student errors. 
93^ Having difficulty with written communication. 

9^. Finding out about community resources that I 
can use in my teaching. *^ 

95- Finding out what content children in my class 
covered last year. / 
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$6. 
97. 

98. 
• 99. 
100. 
101 . 
102. 

ijis. 

105. 
106. 
107. 
108. 
109. 
110. 

111. 

1T2. 
113. 
114. 

1/5. 

116. 
117. 



Being troubled by parental complaints. 

Using test results and anecdotal information 
In working with individual children. 

Needing more understanding o'f studenf behavior 

Bfeing unable tc/adjust to certain ethnic groups 

Usinrg-the committee method with children. 

Nert understanding the value of a plan-bool<. 

EnJ luting parent aid for activities such as 
trips, mal<ing costumes iFor a pl^y, or class 
mother. 

Being required to grade on a curve. 
Working with overlyilependeM^hi Idren.^"^ 
Bothered by feelings of loneliness. 
Having difficulty with oral communication. 



Having a distaste for grading papters. 

Being afraid of some of my students. 

Bright students make me fgel uncomfortable. ^ 

Unable to maintain pupil interest. 

Lacking know-how for pupi 1 -teacher planning. 

Having trouble controlling class. 

Inability to keep up professionally in my 
field. ' 

Not being prepared to teach under newer in- 
structional organization (e.g., team teaching) 

Having difficulty organizing my work. 

Feeling nervous when supervised.* 

21 



w' £ 
D < 
0 - 
CD — ^ 


a 

moderate 


i 


1^ 1 1 ^111 

no 

problem • 


1 


A- 


3 


k 


















r 
1 































• 








■ 

• 














u 












■0 






















































• 











































21 



\ APPENDIX B 



TABLE OF THIRTY-TWO PROBLEMS OF BEGINNING ELEMENTARY. 
AND JUNIOR HIGH TEACHERS ^.b 



Problem Order 

by Weight Problem Statement ; 

- ^ 

^1. Handling the cQnstantly"disrupting child. 

2. Students not willing to work. 

/ ^ ^ 

3^ Not knowing how to deal with reading problems. ( 

Helping a student with a ^destructive home situation. 

5. V Not knowing vyfciat to do with students who* finish early, 

6. Having a distaste for grading papers. ^ 

7.5. Having children maintain quiet while working indepen- 

dently. ' ' ' 

7.5. " Integrating the i sol ated .d i s 1 i ked child. 

9. Having students see relationships betwe.en undesirable 

behavior and the consequences. ^ 

lOj Differentiating instruction among the slow, average 

and gifted children in class, 

11. Finding filnfS and film strips related to the areas 
being studied. 

12. Getting their parents to take an interest in their 
children's behayior. 

13.5- Handling children*s aggressive behavior toward one 

another. \ 

\ 

13.5. Having work for some ch i 1 dren\ wh i I am working with 

other groups or individuals, 

15.5. Finding appropriate reading materials for readers one 

or more years below grade level. 

15.5. Discussing with parents their Children's problems. 
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Problem^OXder 
by Weight 



Probi em Statement 



17.5. 
: 17.5. 
' 19. 

20. 

21 .5. 

21.5. 

23. 
' 2k. 

25. 

26. 
' 27.5. 

27.5. 
•29.5.. 

29.5. 

31. 

32. 



Lacking enthusiasm for a subject. 
Telling parents that thei r ch i 1 dren have prpblems. 
FeeNng uncomfortable about giving failing grades. 
Needing help in selecting instructional materials. 

Gett Ing' .students to^ do homework. ^ 

<1 

Judging children's progress in ternfis of my aims'and 
purposes. 

Involving many 6f the childrerf in group di scussions. 
Feeling nervous when supervised. , 
Unhappy with routine olassroom bookkeeping. 
Relatrjig the subject meaningfully to children. 
Talking wifh parents* I wish to contact. 
Involving pupi ] s in sel f -eva 1 ua t i on . 
Being impatient with my students-. 

Being able t?) prepare classroom tests that are valid. . 

Having trouble interpreting children's ca||a^i 1 i ties to 
parents. 

r 

Not knowing how to evaluate my objectives. 



These problems are from the study The Analysis and Simulation of Problems 
of Beginning Teachers b y Cruickshank and Broadbent. 
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APPENDIX C 



Grade taught_ 



Hy Biggest Problem' Today Inventory .** 

The school Incident which caused me the greatest cbncern today happened 
as fol lows: • (Describe the incident in as much detail as possible. 
Attach , add i tionart^ges if you wish. The more specific detail the 
better.) • ^ 



To me, this problem was (circle one numeral fdr each part below). 



Normal (all in the 
course of a day* s 
work) 

S imple (easy to ^ 
understand how and 
why i t happened) 

Solvable (capable 
of being solved 
quite readi ly) 
SI iqhtlv Frustrat e 
ing (bothered me- 
but not severely) 



Continued on. b^ck (OVER) 



3^56 Abnormal (hardly ever 
happened in my memory 
to me or others) 

3^5 6 Complex (extremely 
d if f icul t to under- 
stand how and why the 
problem arose) 

3^56 Insolvab-Je (defies 
solution) 

3 ^ '5 6 Extremely Upsetting 
(disturbed me to the 
point or mental or 
physical exh^stion) 



(OVER)' 



•(OVER)' 



(OVER) 
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r 2k 

III. I beHeve the problem described hereon fundamental 1y may be placed In 
the following category of problems. (Check one.) 

\ ' Seems to be a planning problem, 

Seems to be a teaching or metHodology problem. ^ 

Seems to be a student behavior problem. 

» r\ 

Seems to be a parent relationship problem. 

Seems to be .a personal problem. v_J 

Seems to be a teacher or administrator relatibnship problem. 

Seems to be an evaluation p rob lemC^ ' / 

Other (indicate some other category please)^ ^ 
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} APPENDIX D 



TEACHER PROBLEM INVENTORY 

NDEA ADVANCED IN.STITUTE FOR 
STUDY OF DISADVANTAGED YOUTH 
THE UNIVERSITY OF TENNESSEE ' 



Donald R. Cruickshanlc, DirectoV James R. Leonard, Sr., Research 

Associate 

SCHOOL CITf STATE 



Grade or approximate grade equivalent (K-6) . 

Years of classroom teaching. Years of classroom teaching experience 

with ''cj^i sadvantaged youth." Class size, ^_ Number of 

children in your class by race or nationality: iilfexlcan ^ White ^ 

r 

Negro Puerto Rlcan Other ^ . , ' 

The problems listed below^^are those which have been reported by teachers 
working in inner-city schools with so-called "disadvantaged youth." Some of 
the statements may reflect problems that you face fn your daily duties. 
Pfease place an X in the most appropriate fe.ox for each prob fem statement . 
1 I stqd belo^w as it appj ies to your experience. Two responses are needed for 
each item. 

The first response is related to the frequency of occurrence of the problem. 
An example using problem statement 1 follows: • ' ' 

If you find this problem occurs often Place an X in Column 1. 
/If you find this problem occurs occasional ly — Place an X in Column 2. 
If you find this probl^em never occurs — Place an X in Column 3.. 



e second response you should make refers to the severity of the probl 



em : 



If you consider the problem serious Place an^X in Column 4. 
If you consider the problem minor Place an X in Column 5. 
If you do not consl*r the statement reflects a problem Place an 
X in Column 6. 

In summary, we ask you to consider both the frequency of occurrence of the 
problem and its severity by placing X's in 2 of the 6 available columns. 



Frequency of 
Problem 



Severity of 
P rob 1 em 



2. 
3. 



Having trouble eliminating repeated child 
,<al>sence5 or tardiness* ' 
Parents Instructing children to disobey cer- 
tain school rules.or instructions. 
Student attemM,!^ to cause trouble between 
tpachpr r ^ Pf} plf V^ffT? by <lying about one > t0 the 
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1 ibrary 
and 



•other. 

4. Performing outside class duties (e.g., hall 
monitor, lunch supervision, etc.). 

5. Audio-visual equipment either not available 
or no.t functioning properly. 

6. Handl ing excessively 
large classes. , 

7. Having enough time to use the school 
when needed. 

.8. Children *V/i thdrawlng" after being 
correctefJ . 

9. Parents totally supporting the child 

' placing all res'pons 1 b i 1 i ty ^for child's con 
duct on teacher and school . 

10. thildren arriving at school wet or staying at^ 
hom^* b.ecause of Iriclimate weather. 

11. Knowing what to do with children who come to 
school without lunch or without lunch money. 

12. Children associating with other children who 
are a -poor influence. 

13. Helping a child who comes from a disruptive c 
broken home. 

14. Lacking administrative support when handling 
discipl ine problems. 

15. DeaJ ing with the child who is upset by some 
home incident before coming to school. 

16. .Knowing what to do about children who have 

been mistreated at home. / 

17. Helping a childwith social 
adjustment problems. 

18*. Special class teachers not reporting for 
> scheduled lessons' with my children. 

19. Having ta do work assigned to a teacher 
aide. ' . ' 

20. Having no lunchrooW space except in the clas: 
room for those students who eat at school . 

21. Teachfers using students from my class to run 
errands without my ^knowledge. * 

22. Parents requesting children to be excu^s^d fr< 
school for inadequate reasons. (To pay bill: 
to baby-sit, to go on a trip.) 

27 
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Frequency of 
Probl em 



Severity of 
P rob 1 em 
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23. 
2k. 

25. 



Children receiving improper medical treatment 
from parents (e.g-, overdosage of medicime). . 
Having only poor textbooks available for 
teaching some subject. 

Having tojt^e care of other teachers* child- 

imavai lable. ^ 



substit u te s a r e 



26. Helping children who do not have adequate 
clothing. 

27. Helprng children who miss class work because 
of extracurricular activitieis. 

28. Getting parents to cooperate on such matters 
as children's appearance, cleanliness, atten- 
dance, disicipline, etc. 

23. Too much empb^^is on grades by parents and 
students . 

30. Explaining to parents that their chiTdren" 
have serious school -related problems. 

31, Pupils not reacting normal I y when superviso^r' 
is present. 

32. Dealing ^ith children who bring pornographic 
literature to school. 

33, Children urinating purposely on another child 
or upon the floor. 

Ik. Students misbehaving when left unsupervised 
for short periods of time. 

35. Handling an only child who expects the same 
special privilege^ at school as he has at 
home.. 

36. Helping children not willing to eat new 
foods . 

37. Handling discipline problems or disturbance 
caused by children not in my class. 

38. Children not eating lunch unless it is pre- 
pared exactly as prepared at home. 

39. Teach ing3^ children to share schooj 
equipment. 

kO. Younger child trying to follow older brother 

or sister to cl ass . 
k\. Teacher's having to act as a baby-sitter for 

parents when ^jarents arc unable to take care 
■\ of them. ^ 
k2. Dealing with children who leave school or 

class without permission. 
kl. Helping children who are afraid to leave 

school because they fear bodily harm by 

others. 
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Frequency of 
Problem 



Severity of 
P rob 1 em 



hh^ Dealing with students who feel that stealing 

IS acceptable, 
45. Students being impolite to adults in class 

such BS teacher aide, student teacher, 
^6. satisfactory methods of disciplining 

children. \p 



h'l . Eliminating cheating, lying, or 
steal I ng. 

Not knowing what to do when children use im- 
proper language, stories, or behavior. 
Maintaining order while class is moving in 
halls. 

50. Controlling large combined groups or classes 
of children. 

51. Helping the child who daydreams most of the 
I time. 

152. Invol ving^most stud^ents in class discussions 
i (e.g., not permitting one student to dominate 

the di scussion) . 
(53. . Getting children to do their 

own work. 

5^. Children refusing or otherwise finding ways 
to get out of doing class work. 

55. Children being unresponsive to visiting 
speakers. 

56. Handling problems caused by younger children 
imitating fads of older children. 

57. Dealing with children who feel that teachers 
are against them. ^ 

58. Dealing with children who want attention and 
will do anything to get it. 

59. Handling the problehr of children discussing 
other teachers unfavorably. 

60. Transfer children creating a disproportional 
amount of discipline problems. 

61. Difficulty of student or substitute teacher 
mailitaining class control when teacher is 

' absent . ' ^ 

62. Helping children work 
independently. 

63. Students eating or chewing 
gum in class. 

64. Dealing with children who fake illness to 
escape punishment or to avoid school work. 

65. Helping children to line; up 
properly. 
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66. Children bringing outside arguments to 
school . 

67« Helping emotionally retarded , 
chi 1 dren. 

68. Reaching chiTdren who have learned to be 
afraid of adul ts. 

69. Handling students who want to plan discipli- 
narian for the rest of the class, 

70. Dealing with classroom interruptions and dis- 
ruptions of the normal schedule, 

71. Helping children keep track of their school 
supplies and personal possessions. 

72. Helping children settle down to work when they 
arrive in the morning or after transfer from 
another classroom. 

73. Helping children overcome sensi tivi ty "to 
physical handicaps. 

Ih. Dealing with attachment by child to teacher as 
a result of rejection and/or lack of affection 
at home. * 

75. Dealing with student who rejects all help, 
offered and all friends, 

76. Dealing with children who are extremely ner- 
vous or hypersensitive. 

77. >1andling problems that have racial 
overtones, 

78. Getting children to, take notes home to 
parents, 

79. Getting children to keep clean and to take an 
interest in their personal appearance. 

80. Dealing with pupils who do damage to teacher ^ 
or school* property as a means of striking out 
at authority, 

St. Child becoming very Upset when he does not per 
form up to peer group expectations (e.g,, play 
ing gam^s in gym) , 

82. Dealing with children who do not care if they 
receive poor grades. • 

'(You have earned our thanks already. We know you 
are very tTred,) 

83. Dealing with children who are destructive of 
other students' pr^operty. 

84. Students who do work slowly in order to avoid 
additional work assigned to those finishing 
early. 
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Frequency of 
Probl em 



Severity of 
P rob 1 em 



/ 

85. Children being distracted on playground by 
older chi Idren. 

86. Almost inaccessible restroom facilities for 
* chi Idren. 

87. Ndt ^feceiving adequate information about 
school policies, practices „ or events (e.g., - 
fire drills, reports, assembl y meetings) . 

88. Handling children who won^t obey teacher 
directions or orders. 

89. Helping children who have language difficulty 
(nOn-English speaking or other). 

90. Having difficulty explaining material to 
children so that they understand. 

91. Dealing with children who smoke at a very 
early age. ^ ^ 

92. Lack of materials in the home available to 
children for doing their homework or school 
work (e.g., pencil, paper). ^ 

. 93. Lack of appropriate reading materials in the 
• home. 

9^. Dealing with parents not interested in their 
children's classwork, ^ 

95. Having difficulty contacting parents and/or 
sjcheduling conferences. 

96. Children trying to buy the friendship of their 
classmates. 

97. Handling child illnesses such as vomitting in 
class room . 

98. Students throwing or shooting objects in 
class. 

99. Preventing one student from causing another 
student physical harm. 

IQO. Helping children who suffer from overcrowded, 
cramped home conditions (e.g., lack of space 
for study, poor sleeping arrangements). 

101. Dealing with children who have limited or 
unsatisfactory experiences outside school. 

102. Dealing with children who have limited 
vocabulary and speech patterns. 

103. Helping children overcome fear of trying 
something new. 

10^. Spending time giving medicine to sick children 

as per parental instructions. 
105. Children copying misbehavior or inattentive- 
^ ness of another child. 
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Frequency of 
Problem 



\ 



106. 

107. 

108. 

109. 

110. 

111. 

112. 

113. 

1,1J^. 

115. 

116. 

117. 

118. 

119. 
120. 

121. 
122. 
123. 

125. 
126. 
127. 



Finding destruction or mistreatment of room 
property. 

Dealing with a child who rebels against the 
' teacher. 

Getting students to do homework and classwork 
properly. « ^ 

Handling children who experience 
tantrums . 

Dealing with children who deTiberately try to 
upset the teacher by misbehaving. 
Working with children with reading 
dif f Icul ties . 

Inability of children t<^express In writing 
what they can express brally. 
Dealing with a constantly disru'ptlve 
child. / * 

Controlling children who physically assault 
the teacher. 

Controlling outbursts of fighting, aggress- 
iveness, or over-competitiveness. 
Handl ing uncontrolled crying .by 
children. 

Students not paying attention during assonbl^ 

and creating discipline problems. 
TWorking with children who become frustrated 
\r\d destroy their work, or school equipment. 

Having burglarized 

classroom. 

Ch\]d hitting another for no obvious 
neason. 

Inability of children in differentiating 

between fact and fantasy. 

Overcoming half-truths or misconceptions 

fostered by parental influence. 

Getting students to use good manners when 

eating. 

Children misbehaving when they go alone to the 
lavatory or to another class. 
Dealing wl th ^ch i 1 dren who don»t listen to, 
remember, and follow instructions (tests 
homework, etc.) . ' 
Helping the class to maintain composure under 
unusual circumstances (fire drills, visitors 
in class, accidents) . 

Helping the class to accept children^who are 
different (e.g\, clothing, lack of money, 
ethnic background).. 
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Frequency of Severity of 



128» Helping children unprepared for grade level 
work due to poor teaching methods in early 
grades. 

1.29. Knowing how to use instructional equipment 
(e.g., projector, tape recorder, etc.). 

130. Locating and obtaining needed Instructional 
, equipment. 

131. Helping children to understand and practice 
acceptable classroom behavior. 

132. Finding methods to reduce restlessness during 
Incfernent weather. 

133. Students* ml sbehaving on 

field triple. * p 

(If you have reached this point in the questionnaire, 
you get .a B.) 

13^. Differentiating instruction among slow, average 
and gifted chl Idren. 

135. Hand 1 1 ng problems of sexual promiscuity or 
overt sexual expression. 

136. Child remaining upset for extended period o 
time after classroom accidents. 

137. Finding time for Individual 
instruction. 

138. Finding a variety of adequate Instructional 
methods. 

139. Being patient or remamlng Impartial when 
working with certain children. 

1^0. Feeling uncomfortable about administering, 
analyzing, and understanding standardized 
tests. 

V^l . Feel^ing uncomfortable about teaching certain 
subjects. 

1^2. Unable to complete classwork scheduled for the 
day. 

1^3. Knowing how to have successful parent confer- 
ences or to establish successful relations 
wjth parents. 

iMf. Handling the problem of one teacher criticizing 

- another teacher In front of pupils. 
1^5. Being ,too tired to operate 
efficiently.^ 

1^6. Finding it difficult to resume effective teach- 
ing after being absent or after holiday breaks. 

1^7. Being asked to perform tasks usually classified 
as /'professional'' duties (e.g., filling oat 
survey reports as this one). 
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148. Receiving little cooperation from substitute 
li.q teaching assignments^ 

I'+g. Helping children who are unable to control 
bowel function. 

150. Children coming to school without proper food 
or sleep. 

151. Children reading library books or drawing 
during a teaching period. - 

152. Being unable to help children who need dental 
or medical attention. 

153. Helpri|t^he epileptic » 
child.^^ 

154. Helping mentally retarded 
children. 

155. Determining whether students who claim thev 
are 111 are telling the truth 

156. Administration of standardized test upsetting 
to students, 

157. Children messing their clothing and work area 
when using art materials. 

158. Knowing what to do with children who expect 
unusual favors including gifts. 

159. Handling children who are over-demanding of 
the teacher's attention. 

160. Helping children who are afraid 
of fai lure. 

161. Finding ways to encourage cooperation within 
the classroom. 

162. Integrating the isolated 
child. 

163. Reaching the apathetic 
child. 

164. Helping a child realize^his own capabilities 
and 1 imi tations, 

tTrkT '"'"'"^ ^''''^ '° ^^^^ ""^^ 9°°^ 

165. Pupil being reluctant to talk with teacher 
concerning problems. 

166. Not knowing all the children's names when 
team teaching. . ■ 

16;. Child bringing dangerous weapons to \ 
school . 1 

^l^i'^^'jy ^"^^--^t^^ding attitudes and values 
or the ch I I d. 

169. Finding methods for teaching children who are 
iimiature lacking in experience, or who have 
low abi 1 1 ty. ^ 
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170. Dealing with children not 
motivated to work. 

171. Finding difficulty handling classroot#. clerica 
and maintenance work. 

. 172. Having children do independent or group work 
quietly. 

173. Disappointed with teaching methods used by 

other teachers who come in contact with child 
ren during the day. 

17A. Helping students who are inconsiderate of v 
others. ^ 

175. Dealing with problems created when it is 

176 n^^'f-'^'^^'u ^^^"^^ ""^^ =^^^'"9 arrangement. 

17b. Dealing wUh an over-possessive child who de- 
mands more than his share (e.g.. food, paper, 
toys, and other material things). 

177. Not knowing what to do with children who are 
excluded from special classes, "such as. read- 
ing. Speech, gym, or library, 

178. Planning enough interesting work to prevent 
overall classroom restlessness or discipl'ine 
problems. 

179. Finding appropriate instructional materials 
and situations that deal with the child's 
background. 

180. Dealing with parents who won't respond to 
teacher or school notes, messages or report 
cards . - ^ 

181. Handling implied or real threats 
from parents. 

182. Dealing with parents who come to school 
, intoxicated. 

183. Haying homgwork done by someone other than the 
Child to which- it was assigned (parent, older 

- brother or s i ster) . 
18^. Helping parents who say that they can't con- 

trol their children at home. 
(Thank you. A-plus. What you have done will help 
many colleges to prepare better teachers ) 

' r 



1 . 
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APPENDIX E 



TABLE OF NINETY-SIX PROBLEMS OF INNER-CITY 
ELEMENTARY- TEACHERS^ ' ^ 
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PROBLEM STATEMENT 

Having trouble eliminating 
repeated child absences or 
tardl ness 

Audio-visual equipment either 
not available or Yiot function 
f ng properly. ........ ^ 

Children arriving at school 
wet or staying home because 
of inclem'fent weather 

Children associating with 
other children who are a poor 
I nf 1 uence 



Helping a child who comes 
from a di s rupt I ve .or broken 
home 



beating with the chWd who Is 
upset by some home Incident 
befor^ coming to school 

Knowing what to do about 
children who have been mis- 
treated at home 



8- 
9. 
10. 



Helping a child wit^soci^al 
adjustment problems 



Helping children who do not 
have adequate clothing 



11. 



Getting parents to cooperate 
on such matters as children's 
appearance, cleanliness, at- 
tendance, discipline, etc.... 

Explaining to parents that 
their children have serious 
school -related problems 



53.14 



9.72 



5.7.35 



71M 



58.37 



53.13 



28,06 



Co,lumn'2 
Severity 



•41.13 



31.28 



46.40 



88.21 



57.17 



14.90 



73.41 



36.90' 



30.71 



Column 3 
Both 



2 " 
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.PROBLEM STATEMENT 



Column 1 
Frequency 



Col umn 
Sever! ty 



12, 

13. 

l4. 
15. 



Students misbehaving when 
left unsupervised for short 
periods of t(me , 



Handling discipline problems 
or disturbance caused by 
children not in my cl^ass...., 



Teaching children to share 
equipment 



5^.36 
32.8^ 

ri .21 



j^eJping children who are 
afraid to leave -school be- 
cause they fear bodily harm 
by others 



16. 

17. 
18. 

19. 
20. 



Finding satisfactory methods 
of disciplining children 

Eliminating cheating, lying, 
or steal ing. . . , ^ 

Maintaining order while class 
Is moving in halls. . . , 



Helping the chiJd who day- 
dreams' most of the time,,, 



21. 



22. 



Involving most students in 
cjass discussions (e.g., not 
permittjng one student td 
dominate the discussion).;.. 

Getting children to do their 
own work 



Children refusing or other- 
wise finding ways to get out 
of doing class work.^ 



23. 



2k. 



25. 



Dealing with children who 
feel that teachers are 
against them 



Dealing with child>»rrwho 
want attention and will do. 
anything to get it.....*,,^. 



Helping children wcyrk inde- 
pendently 



29.^6 
k0i2] 

13:72 
35.16 



16.06 

^5,^5 
16.19" 

51.15 



^5.08 

2d.Z*5 
23.11. 



1^.J5. 
37 M 




12.03 
ZS.kO 



18.63- 

■a • ' 
50.15 

25.89 



66,90 

26 Ak 



4 



37 



Seve 



n 



Both 



31. 



32. 



33. 



3k. 



35. 



36. 



37. 



38. 



Students eating or chewing 
gum in class 

D^pling with children who 
f^ke illness to escape punish- 
ment or to avoid school worlt. 

Helping chi Idren to 1 ine up 
proper 1 y 

Helping emotionally retarded 
chi Idren 

Handling students who want to 
play disciplinarian fpr the 
rest of the class 

'Dealing with classroom inter- 
ruptions and disruptions of 
the normal schedule 

Helping children keep track 
of their school supplies and 
personal possessions 

Helping children settle down 
to work when they arrice in ( 
the morning or after otransfer^ 
from another classroom 

- Deal in~9 with attachment by 
child to a teacher as a re- 
sult of rejection and/or lack 
of affection at home 

Dealing with children who are 
extremely nervous or hyper- 
sens i t ive 

Getting children to keep 
clean and to take an interest 
in their personal apjpearance. 

Chil(J becoming very upset 
when he does not perform up 
to peer group expectations 
(e.g., playing games in gym). 

Dealing with children who do 
not care if they receive poor 
grades . , 



V 48.23 



13.89 



15.17 



15.^9 



13.34 



59.04 



56.07 



13.54 



13.87 



22.72 



46.99 



23.96 



43.92 



10.09 



31.35 



20.54 



26.83 



20.29 



15.88 



35.77 



40.83 



12.15 



64.61 



ERIC 
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4-. 



39. 
40. 

42. 
43. 

44. 

45. 
46. 

V 

47. 
48. 



PROBLEM STATEMENT 

Dealing, wfth children who are 
destructive of other stu- 
dents' property 

Handl ing children who won't 
obey teacher directions or 
orders 

Lack of materials in the home 
available to children for do- 
ing their homework or school 
work (e.g., pencil, paper)... 

Lack of appropriate reading 
materials in the hom^ 

Dealing wfth parents not in- 
terested in their children's 
classwork 



Having difficulty contacting 
parents and/or scheduling 
conferences . . .j. 

\( : 

Handling child illnesses such 
as vomiting in classroom 

Students throwing or shooting 
objects in class 



from 



Preventing one student . . 
causing another student phy 
sical harm 



Helping children who suffer 
from overcrowded, cramped 
home conditions (e.g., lack 
of space for 6tudy, poor 
sleeping arrangements) 



49. 
50. 

51. 



Deajing with children who are 
limited or unsatisfactory 

Deal ing with children who 
have limited vocabulary and 
speech patterns 



Helping children overcome 
fear of trying something new. 



'34.78 



34.64 



57.31 



22.62 



91 .03 



132.48 



10.27 



Both 



34.98 



27.56 



51.64 



81 .01 



72.24 



29.75 



11.78 



36.23 



85. ri 



111.22 



12.13 



ERIC 
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PROBLE M STATEMENT 

52. Children copying misbehavior 
or inattenti veness of an- 
other child 

53. Dealing with a child who 
rebels against the teacher .. . 

Sji. Getting students to do home- 
work and. classwork properly.. 

55. Dealing with children who de- 
liberately try to upset the 
teacher by misbehaving: 

56. Working with children with 
reading diff icul ties 

57. Inability. of children to -ex- 
press in wKiti;ig what they 
can express orally..... ^ 

. 58. Dealing with a constantly 

disruptive chi Id.' 

„ $9., Control 1 ing outbursts" of 

fighting, aggressiveness, or 
over-compet i t i veness 

'60. Students not paying attention 
during assembly and creating 
discipl ine problems 

St. Working with children who be- 
come frustrated and destroy 
their work or school equipment 

62. Child hitting another for no 
obvious -reason 

63. Inability of children in dif- 
ferentiating between fact and 
fantasy. _ ^ 

Sk. Overcoming half-truths or mis- 
conceptions fostered By paren- 
tal influence. . 

/ V • • 

65. Getting students to use good 
jnanners when eating 



Column 1 , 
Frequency x' 



28.22 
19.26 
57.76 

Ik.kl 
, 1^9.9^ 

99.66 
33.90 

1^.20 

12. /tl 

MM 
39.75 

15.83 

16.08 
16.10 



Column 2 , 
Severity 



Column 3 
Both 



31.52 



16.70 , 



55-16 



26'. 1 5 



109.88 



70.70 



58.^ 



12.67 



15.^9- 



^2.68 



15.1^ 



10.23 
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PROBLE M STATEMENT^ 

66. Children misbehaving when 
they go alone to the lava- 
tory or to another class 

67. Dealing with children who 
don't listen, rememmembe r , 

. and follow instructions 
* (tests, homework^ etc.) 

■• 68. Helping the class to maintain 
composure under unusual cir- 
cumstancas (fire drills, 
visitors in class, accidents) 

69. Helping children unprepared 
for grade level work due 'to 
poor teach-ing methods in 
early grades 

70. Helping chfldren to understand 
and practice acceptable class- 
room behavior 

7^^ Finding methods to reduce 

restlessness during inclement 
\ 

72.. Finding time for individual 
* instruction 

73. Unable to complete classwor# 
scheduled for the day 

' 74. ' Being too tired to operate 
efficiently 

75. Being asked to perform tasks 
usually classified as "pro- 
fessional"^ duties (e.g. , 
filling out survey reports) . . 

76 i Children coming to school 

without proper food or sleep. 

77. Children reading library 
books or drawing during a 
teaching period ' 

^ X" 

, 78. ©eternTTTTmg whether students 
who claim they are ill are 
tell ing the truth 



Column 1 



3^.45 



125.19 



32.79 



13.75 



52.58 



1^.15 



72.82 



1^.^5 



19.80 



Column 2 
Sever i: 



32.72 



11^.36 



20.39 



Column 3 
Both 



21 .69 



25.10 



88.21 



22.78 



X 
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PROBLEM STATEMENT 

79. Children messing the'? r cloth- 
ing and work area. when using 
art materials 

80., Handling children who are 

overdemanding of the teacher's 
attention 

81. Helping children who are 
afraid of failure...". 

82. Finding ways to encourage 
cooperation within the class- 
room 

83. Integrating the isolated 
child ^ 

Bk. Reaching the apathetic child. 

85. Helping a child realize his 
own capabilities and limita- 
t ions 

86. Pupil being reluctant to talk 
with teacher concerning prob- 
lems... . _ 

87. Difficulty understanding at- 
titudes arid values of the 
child ; 

88. Finding methods for teaching 
. chi Idren wlj©-are immatui;e, 

lacking in experience, or who 
have low ab i 1 i ty 

89. Dealing with children no t'^ mo- 
tivated to work 

90. Having children do indepen- 
dent or group work quietly... 

9K Helping students who are in- 
considerate of others 

92. Dealing with problems created 
when it is necessary to make 
seating changes 



Column 1 
IFreouencv 



- 13.^0 



Column 2 ( Column 3 



i2. 



00 



19.87 

26. k6 

32.83 

10.99 
^7.80 



is. 



88 



22.6k 

^5.63 
79.31 
28.76 
39.63 

11.20 



18.^7 



9.86 



17.2^ 



10.60 



30.4^ 



15.81 



^6.90 
76 M 
10.02 
2k. kS 



Both 



X 

X 
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93, 



PROBLEM STATEMENT 

Dealinq with an over-posses- 
sive child who demand! s more 
than his share (e.g., food, 
paper, toys and other mater- 
ial things) 



9k. 



Finding appropriate Instruc- 
tional materials and situa- 
tions that deal with the 
child's background 



95. 



96, 



Dealing with parents who won't 
respond to teacher or school 
notes, messages or report 



cards . 



Helping parents who say tfiat 
they can't control their 
chi Idren at home 




Column 1 
Frequency 



13.88 



11J6 



14.14 



Column 2 
Severity x 



9.56 



27,39 



Column 3 
Both 



of Perlel^L'p'robfel'of ^'"'^ The Identif ir,.trnn and An.ly .i. 

and Leonard °' "^^^'^^'"^ Inner-CitY Vhools by Cruickshink 



b„2 



= 9.21 (df = 2; £ < .01) 
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PROBLEM STATEMENT 



0) ^ 



0) 0) I on 



0) >- 



, 0) t- t-l 

a. o o CD 

- ■ C I i- Q. >| C 



2. 



1. Lack of appropr'f^te reading material's 
I n the home. , ' 

2. Working with children with reading 
difficulties. 

3. Dealing with children who have ''l imi ted 
■ 'i'ocat'ijlary and speecfj patterns. 

^. inability of children to express in ^ 
writing what they can express orally. 

5. Dealing with children who don't listen 
to, remember, and follow rnstruc-t ions 
(tests, homework; etc.). 

6. Finding time for individual instruction, 

7. Lack of materials in the home available 
to children for doing their homework or 
school work (e.g., pencil, paper). 

8. Dealing with children who have limited 
or unsatisfactory experiences outside 
school . 

9. Dealing with parents not interested in 
their children's classwork. 

10. Helping a child who comes from a dis- 
ruptive or broken home. 

11. Helping a child with social adjustment 
problems. 

12. Having difficulty contacting parents 
and/or scheduli n g conferences. 



73.9 1 



67. 



60.6 



57.5 




51.2 



^9.5 



46.3 



39.0 11 



72': 1 



67.6 



63.8 



57.5 



59.6 
59.9 



3 



6 
5 



51.2 15 



48.8 8 56.4 



61.3 



46.0 10 58.9 



47.4 



38,7 12.5 53.3 



10 
4 

7 
18 

13 
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CD 

C 4J 
0) l- 

h. <u| c 



O Q) 



Q) i- 1. 



O > 



0- a: 



Q- >i 



5 0) <u (u 



2 I o 



c o > 

C 4J 

I- 3 L. 

O (U > 



13. ChMdren coming to school without 
proper food or sleep. 

Helping children keep track of their 
school supplies and personal°p'oss::: 

15. ^^Hng with children not motivated to 

16. Getting students to do homework and 
ciasswork properly, 

f7. Flrtdlr.4 methods fo> teaching children 
who are Immature lackinn !^ '"^ren 
. or who have low ablllt;?' " ^^P^'-'^nce. 

^8.. Helping children work Independently. 

19. Finding satisfactory methods for dis- 
ciplining children. 

20. Dealing wf<h a constantly disruptive 

21. Dealing with children who do not care 
>f they receive poor grades. 

""w??it^n:;;?:rt:^r:t\---^- 

'2^. Getting children to do their own work. 

crowd^w' '^o^ over- 

crowded, cramped home conditions (e q 
'ack of space for study noor - 
arrangements) ' ^' ^ ' sJeepmg 

26. Helping emotionally retarded children. 



38.7 12.5 57.8 



38.3 14 



36.6 15 



52^3 14 



36.2 17 40.4 28 



36.2 17 (49.8 
I36.2 17 



16 



35.2 20 42.5 24 



20 



20 



22 



54.7 11 



54.0 1/ 



23 49.5 17 

24 34.1 40. 



47.9 19 

I I > 

47.0 20 
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PROBLEM STATEMENT 



27. Eliminating cheating, lying, or steal. 



28. 
29. 



Dealing wi th .ch i Fdren who are extremely 
nervous or hypersensitive. ^ 

Dealing with parents who won ' t "respond 



30. Children associating" witH other children 
who are poor influences. 

31. Helping childVen unprepared for grade 

evel work d.ue to poor 'teaching methods 
in early grades. ^ 

32. Dealing with children who deliberately 
- try to upset thi teacher by misbehaving. 

33. Getting parents to cooperate on such 
matters as children's appearance, clean- 
liness, attendance, discipline, etc. 

3k. Dealing with children who are destrut 
tive of o.ther children's property. 

35. Dealing with the child who is upset by 
^ some home incident before coming to 

school . ^ 

36. Helping a child realize his own capa- 
, bfl ities and 1 imitations. . 

tt';efchlJ'\^''''"^°-^^'=^3--t 

38. Knowing wl,at to do about children who 
have been mistreated at home. 

39. Helping parents who say' that they can't 
control their children at home. 



4J 0) c 

C -M 0)1 

0) I- ' 

o o 

^ CL ^, 

0) 0) 1. 

a, cc 



u cr 
o 0) 

^ Ll 



L, C 0) JO 



0) 

O > 



>» 0 Q) Q) 
OC Q- lO 



0) 

0) U 1. A) 

U O 0) CO 



J2 >* 



cr 

J u) u ^ 
|0 Ll to 



N-3 21 



K^.9 22 



m.6 23 



41.8 25.5 



41.8 25.5 



40.8 27 



39.0 29 



37.6- 30.5 



37.6 30.5 



37.3 



37.3 



36.9 



36.9 
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PROBLEM STATEMENT 



\ 

42, 
43. 



Getting children to keep clean and to 
take an interest in their personal 
appearance. 

Handling children who won't obey 
teacher directions or orders. 

Child hitting another ifor no obvious 
reason. 

Helping the chfid who daydreams most 
of the time. 



44. Students misbehaving when left un- 
supervised for stfiort periods of time. 

45. Children refusing or otherwise finding 
ways to get out of doing classwork. 



J3 



•M 0) _ 

g t " 

Q* U. 
1 



u 

I- c 



L. 

o 



3 

cr 

L. 

^ u. 
c 



O) 

C — > 

Q) 1. 

O O 

I- Q. 

<U 0) 
Q* U> 



36.9 
36.6 

35.5 
35.2 
34.1 
33.4 




1. 0} 

o > 
c 



35 

57 
38 
39 



c c 

— CD 
C U 



0) 

cr fl) 
fl) 

I- fl) 



L. 
L. 
3 
O 
U 

o u. (n 



^These problems are from th6 study The Ideni-i f Ir^^f a i \ 

Perce,ved ProMe.s of Teacher, ,n Inn.^, ^;,'?S^-^;tu-c^.:;nr a^ 
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TEN ITEMS ADDED TO THE TP I FOR ITS USE 

IN A STUDY OF PROBLEMS OF TEACHERS 
SERVING RURAL DISADVANTAGED POPULATIONS 



1 , 
2. 

3- 
k. 

t 

5- 
6. 
7- 

8. 
9- 
10. 



■test i ng 
f 



Finding adequate testing devices- 
situation (seating arrangement). 
Difficulty in access td student 
records . 

Insufficient time to complete grading' of 
papers, lesson plans. 

Administration and teacher disagreements 
over methods of teaching a subject area 
such as Engl I sh, 
^Getting help for children who have 
head 1 i ce • 

Students Sleeping in class as a result of 
watching late shows on TV. 
The teacher filing embarrassed when stu- 
dents make fun of pronunciation of words 
fn class when they do not match the com- 
ments on a record.- 

Anbwing teacher aids to admi ni ster stand- 
ardized test when they do not understand 
or know how. 

Teacher defending the principal when an- 
other teacher is complaining about his be- 
havior. 

Finding satisfactory methods of grading stu- 
dents without using A, B, C, D, or F, in or- 
der to avoid competition^ among students. 



Frequency of Severity of 
Problem Prohl 



UJ 

h- 
Lu 
O 

1 


1 

O 

— > 

in ^ 
< - 

o 
o 

2 


' UJ 

1 > 

1 UJ 

3 


^ SERIOUS 


O 

5 


3: 

UJ 

z o 
6 
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APPENDIX H 



?^^'■^cow?M)!^'^^^■^'^"^ PROBLEMS OF ELEMENTARY TEACHERS 
SERVING RURAL DISADVANTAGED POPULATIONS a. b 
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on 
TP I 



Problem Statement 



t. Having 'trouble el iminattng re- 
peated child absences or tardl' 



ness. 



4. "Performing outside class duties 
(e.g., hall monitor, lunch su- 
pervision, etc.) . 



6. 



7. 



Handling excessively large 
classes. 

Having enough time to use the 
school library when needed. 



12. Children associating with other 
children who are a poor influ- 
ence. 

13. Helping a child who comes from 
a disruptive or broken home. 

15. Dealing with the child who is 
upset by some home incident 
before coming to school. 

16. Knowing what To do about child- 
ren who have been mistreated at 
home. 

17. Helping a- child with social ad- 
justment problems. 

22. Parents requesting children to 
be excused from school for in- 
adequate reasons (to pay bills, 
to baby-sit, to go on a trip) . ' 

26. Helping children who do not have 
adequate clothing. 



28. 



Getting parents to cooperate on 
such matters as children's ap- 
pearance, cleanliness, atten- 
dance, discipline, etc. 



Column 1 
Freqq^ncy 

52.90 



246.60 

40.82 
41.91 
22.96 



151.57 
67.03 



98.74 
12.54 



15.35 
63.66 



43 



Column 2 
Sever i ty 

56.99 



9.29 ' 

71.55 
17.07 
22.67 

170 ..02 
21 .92 

12.15 
77.16 



66.99 



Column 3 
Both 



X 
X 
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'30. Explaining to parents that their 
children have serious school- 
related problems. 

34. Students misbehaving when left 
unsupervised for short periods 
of time. 

36. Helping children not willing to 
eat new foods. 

44. Dealing with students who feel 
that stealing is acceptable. 

46. Finding satnsfactory methods of 
disclpl ining chi Idren. 

47. El iminating cheating, lying or 
st^I ing. 



49. Maintaining order while class is 
fnoving in haMs. 



51 
52, 



Helping the child who daydreams 
most of the time. 

Involving most students in class 
discussions (e.g., not permitting 
one student to dominate the dis- 
cuss ion) . 



53. Getting children to do their own 
^ worl<. 

54. Clrildren refusing or otherwise 

, finding ways to get out of doing 
class worl<. 



58, 



62, 



Dealing with children who want 
attention and will do« anything 
to get it. 

Helping children worl< indepen- 
dently. 



107.81 



32.k3 
10^.8^ 



63. Students eating or chewing gum 
in class. 



89.73 
47.70 

136.90 
86.65 

97.30 

129.22 
37.02 



35.44 
38.45 

95.31 

19.34 
10.38 
17.68 
109.70 
203.20 
100.26 



106.31 



71.84 



93.46 



99.83 



X 
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I tern 
on 
TP I 



Problem Statement 



Column 1 
Freqq^ency 



Column' 2 
Sever! ty 



Column 3 
Both 



67. Helping emotionally retarded 
children. 

70. Dealing with classroom inter- 
ruptions and disruptions of 
the normal schedule. 

71. Helping children keep track of 
.their school supplies apd per- 

* sonal possessions. 

72. Helping chi Idren^settle down to 
w6rk when they arrive in the . 
morning or after transfer from 
another classroom.. 

75. Dea-lingwith student' who rejects 
all help offered and all friends. 

76. Dealing with children who are ex- 

remely nervous- or hypersensitive. 

79. Getting children to keep clean and 

to take an interest in their per- 
^ sonal appearance.^ 

82. Dealing with children who do not 
care If they receive poor grades. 

83. Dealing with children who are des- 
tructive to other students' pro- 
perty. 

88. Handling children who won't obey 
teacher directions or orders. 

89. Helping children who have language 
diffico'lty (non-English speaking 
or other) . 

90. Having di ff i cul ty ^expla i ni ng ma- 
terial to children so that they 
understand. 



33.87 
59.57 

69-96 

10.96 



186.95 
37.8/t 

18.49 



31 .04 



150.11 
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92. Lack of materials in the 'home 
available to children for doing 
their homework or school work 
(e.g. , penci 1 , paper) . 

93. Lack of appropriate reading ma^- 603.48 
terials in the home. ^ 

f5i 



80. 6t 
23.64 

22.49 



13.00 
65.64 
73.59 

336.61 



31.76 



14.02 
27.95 

30.77 
113.72 



95.82 
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Cqlumn 1 
Freqi^^ncy 



Ct)Iumn 2 
Seven ty 



Column 3 
Both 



9^. 



95. 



100. 



101 



102, 



Dealing with parents not inter- 
ested in their children's class- 
work. 

Having diff icul t/y^ontacting 
parents and/or sthedul i ng con- 
ferences. 

Helping children who suffer from 
overcrowded, cramped home condi- 
tions (e.g., lack of space for 
study, poor sleeping arrange- 
ments) . 

Dealing with children who have 
limited or unsatisfactory ex- 
periences outside school. 

Dealing w4th children who have 
limited vocabulary and speech 
patterns . 



103. Helping children overcome fear 
of trying something new. 



108. 



Ill 



112. 



113, 



114. 



123. 



124, 



125. 



Getting students to do homework 
^and classwork properly. 

Working with children with read- 
ing difficulties. 

Inability of children to express 
in writing what they can express 
orally. 

Dealing with a constantly dis- 
rupt i\^ child. - 

Control 1 ing .chi Idren who physi- 
cal ly assault the teacher. 

Getting students to use good 
manners when eating. 

Children misbehaving when they go 
alone to the lavatory or to an- 
other class. J 

Dealing wi th .ch i 1 dren who don't 
listen to, remember, and follow 
instructions (tests, homework, etc.) 



150.92 



51 .51 



66.55 
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225.42 
409.02 

^1.12 
132.95 
805.85 

516.68 

22.^5 
397.38 
132.sr5 

51.9^ 

117.^8 



f)2 



241 .79 



^9.76 



113.72 



246.77 

370.09 

39.36 
' 131.43 
711.14 

39K27 

88.08 
265.09 
74.04 
58.28 

232.91 



X 
X 



S2 




131. 
132. 
13^. 

137. 

138. 
1^2. 
150. 
152. 

15^. 
160. 

162., 
163. 
16^. 

165. 
168. 



Helping children unprepared for 
grade level work due to poor 
teaching methods in early grades 

^Helping children to understand 
and practice acceptable class- 
room behavior. 

Finding methods to reduce rest- 
lessness during inclement 
weather. 

<Hfferentlating instruction 
anbng slow, average, and gifted 
chi Idren. 

Finding time for individual in'^ 
structlon. 

Finding a variety of adequate 
Instructional methods. 

Unable to complete classwork 
scheduled for the day. 

Children coming to school with- 
out proper food or sleep. 

Being unable to help children 
who need dental or medical at- 
tention. 

Helping mentally retarded child- 
ren. 

Helping children who are afraM 
of fai lure. 

Integrating the isolated child. 

Reaching ^the apathet ic child. 

Helping a child realize his own 
capabilities and limitations. 

Pupil being reluctant to talk with 
teacher concerning problems. 

Difficulty understanding attitudes 
and values of the jchlld. 



5^.02 



^5.00 

m.87 
22.78 
. 37.68 
118.96 



IV. 8 



113.33 
16.50 
66.69 



71.90 

378.35 
25.88 



161 .90 
23.31 

75.21 
1^.99 

23. 0^ 
25.29 
96.10 

20.29 
hi. 28 



X 
X 
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I tern 
on 
JLL 

169. 



170. 



Problem Statement 



Finding methods for teaching 
children who are immature, lack- 
ing In experience, or who have 
low ah 1 1 Ity. 

Dealing with children not moti- 
vated to work. 



172. Having children do independent 
or group work quietly. 

179. ^ Finding appropriate instructional 

materials and situations that 
deal with the child's background. 

180. Dealing with parents who won't 
respond to teacher or school 
notes, messages or report cards. 

187. Insufficient time to complete 

grading of papers, lesson plans^, 

19^. Finding satisfactory methods of 
grading students without using 
A, B, C, D, or F, in order to 
avoid competition among students. 



Co 1 umn 1 
Freqi^ncy 



217.93' 

247.23 
kS.2k 
34.80 



41.70 
33.39 



Column 2; 
Severity 

282.00 



274.67 



39,45 



25.89 



20. 9 1 



Column 3 
- Both' * 



Teachers in 



c:^ ' , problems are from the study Perceived Prohlpm^ leather^ 

r U r""^ "l" ?' Disa dv a n tan ed Poo ulatinn. .nd TheTr cLLrt .:^ ..t 

^<.01 



A 



ERiC 



54 



I 



APPENDIX I 



TABLE; OF SIXTEEN PROBLEMS REPORTED BY MORE THAN ONF-THiftn nc 
ELEMENTARY TEACHERS SERVING RURAL D ISAolArTAGEJ POpSuHoi? i". 



PROBLEM STATEMENY 



CD no _ 
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1. Working with children with reading 
difficulties'. ■ " ^ 

2. Lack of appropriate reading materials 
In the home. 

3. Inability of children to -express in 
writing what they can express orally. 

o 

^. Finding time for individual instruc- 
,t ion . 

5. Dealing with children who don't listen' 
to, remember, and follow Instructions 

• (tests, homework, etcj). 

6. Dealing with chil.dreji who "have limited 
vocabulary and speech patterne. 

Performing outside class duties, e.g., 
hall monitor, lutich supervisor, etc. 

8. Deal.ing with children who have limited 
or unsatisfactory experiences o6tside 
school. 

9. Dealing wTth children not motivated to 
work. 

10. Finding methods for teaching children i 
' - who are immature, lacking in experience, 

or whohave low ability. 

11. Dealing, with parent^ not interested in 
their children's classwork. i 



59.9 



53.1 



50.0 



48.0 



45.5 



kk.k 



38.7 



54. 5 



1 65.0 



56.8 



50.9 3.5 



40.9 3.5 



46.1 



49.7 



35.6 8 43.8 9 



47.8 



33.9 10 45.2 8 



43.5 10 
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PROBLEM STATEMENT 



12. 



Helping children unprepared' for grade 
level work dqe to poor teaching methods 
in early grades. 

13. , Helping a child who comes from a dis- 

ruptive or broken home. 

14. Children coming to school without food 
or sleep. 



15. 



16, 



Lack of materials in the home available 
able to children for doing their 
homework or school work (e.g., pencil 
paper) . 

Helping chfldren who suffer from over- 
crowded, cramped home conditions, e.g., 
lack of space for study. 



•M 0) 

C -M 

0) L. 

O O 

L. Q. 0) 

0) 0) L. 

a. Gt: u. 



o 

. >- c 

0) Q) 

L. CT 
O 0) 
L. 

c 

ot: J3 
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Q) L. L. 

O O 0) 
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0) 0) 0) 
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37.6 
37.0 

35.9 

34.8 
3K8 



L. 4J 

0) .-. 

L. O 

o > 
c 

a: J3 



11 
12 
13 

14.5 



c 

C CD 
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0) 
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D CT 0) 
O 0) ^ 
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O U. (/) 
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APPENDIX J 



TEACHER PROBLEMS CHECK LIST (TPCL) 
-Oorrard R. Cruickshank 
John J. Kennedy 
Betty Myers 
The Ohio State Unlvecslty 

Introduction 



Problems usua^ar I se when we have a goal anJ cannot achieve It. Every 
one has problel^fe^ teachers included. Some problems are personal and 
like the problems all humans share. Other problems result from the 
nature of the special work of teachers. 

The purpose of asking you to complete this check list is to determine 
what are the problems of tefachers, either personal or work-related, 
which are (l) most frequent and (2) most bothersome. 



Directions 



FREQUENT 



The problems on the check list have been reported by teachers. Some 
? ^^^/tftf^'ents may reflect problems that you encounter. In order 
to tind that out we need your response in. two ways. 

Please look at the sample problem statement and one teacher ' s responses, 
You can think of the problem statement as completiWttie sentence 
"I have a problem ..." ' 

SAMPLE PROBLEM STATEMENT 



YES 


NO 




A 



BOTHERSOME 



Knowing how to respond to a student who 
uses abusive language to me 



YES 


NO 









First, since this was not a frequent problem for this teacher, lie placed 
an X in the NO_box under FREQUENT . The teacher had to decide for himself 
the meanirvg(of "FREQUENT." If you feel that a problem is f requent , Tt i s 

Second, when this problem did occur it was personally bothersome to this 
teacher so he placed an X in the YES box under BOTHERSOME . 

Thus, the teaoher responded to this problem in two ways. IT IS VERY 
•IMPORTANT THAT YOU RESPOND TO EVERY PROBLEM IN BOTH WAYS ALSO Please 
do this by placing an X in one box of the FREQUENT column and an X 
in one box of the BOTHERSOME column for each problem. ' 

When you finish you will have considered each problem in terms of 
both its frequency and bothersomeness . Some problems m^y be both 
frequent and bothersome, some may be frequent and not bothersome, 
some may be infrequent and bothersome and some may be neither 
frequent nor bothersome. 



see other side 



FORM A 



TEACHER PROBLEMS CHECK LIST (TPCL). 
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<« FREQUENT 
YES NO 



1 
2 



k 
5 

6 

7 

8 
9 

10 

n 

12 

13 

]k 
15 



Matntaining order, quiet jyr control 

Preparing for and holding special 
school events 

Having all my students participate 
in class 

Explaining clearly when I teach 

Controlling pggresslve student 
behavior 

El irfiinating nonproductive compe- 
tition among my students 

Developing and maintaining student 
rapport, affection and respect 

Kkowing subject matter 

Helbing parents to understand 
school practices 

Being awake and alert 

Prov'iding for Individual learning 
d I f ferences 

Learning about new methods of 
instruction 

Soliciting appropriate student 
behavior 

Having preparation time 

Using time for active teaching 
rather than for student'^d iagnos i s 
or evaluation 



BOTHERSOME 
YE^ NO 
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4 
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FREQUENT 
YES NO 



BOTHERSOME 
YES NO 



16 Feeling successful and important 

ng students accept my method 
for grading 

18 Enjoying teaching more 

19 Knowing how to differentiate 
between student learning and 
psycho log i ca 1 p rob 1 ems 

20 Helping students improve academical ly 

21 Protecting the class and individuals 
from harm 

22 Holding worthwhile conferences 
with parents 

23 Clarifying my students* misconceptions 

a 

2k Being professional in my relation- 
ships with colleagues 

25 Liking my students 

26 Guiding my students to manage " 
themselves to do the things to 
help them succeed in school 

27 Maintaining student attention 

28 Enforcing social mores and folkways 
such as honesty and respect for 
teachers 

29 Creating interest in the topic 
being taught 

30 Being as capable as my brightest 
student(s) " 

31 Teaching whatever is necessary 
notwi th stand ing con trovers i a 1 
subjects 



see other side 
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FREgUENT , BOTHERSOME 



YES 


NO 




YES NO 






4 

32 Accepting criticism 

^ 33 Encouraging parental Interest In 
school matters 

34 Making my classroom attractive 
and Interesti^ng. 

^35 Avoiding dependent relationships 
wi th my smidents 

^ 36 Holding worthwhile conferences 
with niy students 

37 Having cooperation from peers, 
^ Including student teachers 

38 Being an advocate for my students 

\ • 

large, classes ^ 


















*■ 
















































kO Planning Instruction in different 
ways and for different purposes 

k\ Getting students to use their 
1 e i s u re t i me we 1 1 


















kl Responding appropriately to 
improper behavior such as 
obsceni ty 

w 

43 Knowing and enforcing school 
policies and regulations 


















kk Completing* the work 1 have planned 










^5 iGetting and using anecdotal 

Information about my s^tudents 










46 Changing school policies and 
regulations. 










47 Having my students feel successful 
in school 







4» 
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FREQUENT 



YES NO 1 




1 

■/ 































































BOTHERSOME 
YES NO 



^8 Overcoming student apathy or out- 
right dislike 

k9 Setting objectives for Individual 
courses 

50 Monitoring the behavior of students 
outside the classroom but still In 
the school area ^ 

51 Having my students Achieve competence 
in basic skills such as competence 

In expressing themselves effectively 

in both writing and speaking 

♦ 

52 Improving conditions so that students 
can study better at home 

53 Separating the effects of outside 
events from the classroom 

* 

5^ Developing and maintaining 
rapport with parents 

55 Having every student work up to' 
his abi 1 i ty 



56 

57 
58 
59 

60 
61 

62 
63 



Eliminating practices which lipset 
my students 

Knowing the names of all my students 

Assessing my students' learning 

Extending learning beyond the, 
classroom 

Using A-V equipment^ 

Differentiating between tasks of 
teachers and teacher aWes^ 

Having confidence In my colleagues 

Eliminating food from the classroom 

see other side. 
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FREaUENT 
YES NO 



BOTHERSOME 
YES NO 



6^ Overcoming anxieties related to 
being supervised ^ 

65 /Understanding and accepting certain 

educational practices or eUmipating 
their use, 

66 Having students present and on time 
for all classes, rehearsals, gajmes 
etc. ^ 

67 Having enough free time 

68 Promoting student self-evaluation 

69 Being tolerant of student differences 

70 £-liminating parental interference 
in my teaching 

71 Keeping up professionally 

72 Feeling secgre and unafraid 

73 Organizing my work and materials^ 
Ik Employing retribution or punishment 

75 Helping a student adjust socially 
or emot ional ly 

76 Seeing the use for and making 
lesson plans 

77 Performing administrative functions 
such as administering standardized 
tests, scheduling and doing "paper- 
work'* 

78 Assisting parents having difficulty 
wi th thei r Ch\ Idren 

79 Treating all my students fairly 

80 Avoiding duties inappropriate to my 
professional ro|e 



62 



FREgUENT 
YES NO 



BOTHERSOME 
YES NO 



81 Helping my students know and accept 
themselves as they are 

iJ2 Improving the Intellectual quality 
of my students' homes 

83 Helping my students feel secure 
and unafraid 

Sk Teaching for objectives I consider 
wdrthwhl le 

85 Keeping my students away from some 
things and people which may be a 
bad Influence 

86 Having cooperation and support from 
the administration 

87 Demonstrating student growth and 
learning 

88 Eliminating inappropriate student 
behavior 

89 Understanding and helping the 
atypical chl Id 

90 Overcoming a student's feelings of 
upset or frustration with himself 

91 Enforcing considerate treatment of 
property 

92 Knowing about and having appropriate 
V material s for learning ' 

93 Having advisory and service help 
such as help in finding out about 
new instructional materials^ help 
in ordering supplies or help In 
repairing A-V equipment 

9^ Avoiding teaching the poor 

95 Developing and maintaining affilia- 
tion with my colleagues 



see other side 
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FREgUENT 
YES NO 



96 Learning to use alternative methods 
of Instruction 

' 9^ Removing stucTents who are sources 
of frustration 

98 Using group activiti.es 

99 Handling problems which, may have 
racial implrca-t Ions 

100 Controlling the phys leal -envl ronment 
of the school /classroom 

101 Having my students value school marks 
and grades 

102 Assisting students. who have physical 
handicaps 

103''' Telling parents that their children 
have problems 

104' Having personal problems affect my 
. work 

105 Getting my students to enjoy learning 
for Its own sake 



BOTHERSOME 
YES NO 



Please check to see that you ha\/e' responded to 
all the problem statements. This is essential 
for analysis of the^Aeckl i sts to be possible. 
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TABLE OF FORTY-TWO PROBLEMS OF SECONDARY TEACHERS b 



on 



TPCL PROBLEM STATEMENT 



Item 

Bother- ' PrB' 11 on . Bother- 
quent||TPC L PROBLEM STATFMFM T some ^ 
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Having every student 
work up to his abi N 

ity : 



91 Enforcing consider- 
.ate treatment of 
property 

105^ Getting my students 
to enjoy learning 
for i ts own sake. • • . 

^8 Overcoming , student 
apathy or outright * 



disl Ike. 



^1 Getting students t6 
use their leisure 
time we 11 



.63 



50 Monitoring the beha- 
vior of" students 
outside the class- 
room but still In 
the school area 



88 El imlnatlng Inappro- 
priate student beha- 
vior 



97 



51 



Controlling aggres- 
sive student beha- 
vior. • / 

Removing students 
who are sources of 
frustration 



.61 



.61 



.60 



.60 



Having my students 
achieve competence 
In bas Ic ski 1 Is such 
as competence In ex- 
pressing themselves 
effectively in both 



writing and speaking .58 

.7^^ II 39 Teaching too many 
students or large 
classes.- 57 

.V II 1 Maintaining order^ 

quiet or control ^ ,55 

3 HavJng al 1 my stu- 
dents participate In 
class 55 

14 Having preparation 
.32 II time 55 

66 Having students 

present and on time ' 
.59 II for all classes, re- 
hearsals, gam^s^^tc. ,55 

27 Maintaining student 

attention _ cL 



.41 II 11 Providing for indi- 
vidual learning dif- 
ferences 

67 Having enough free 
t Tme. 

28 Enforcing social 
mores and fo4|kways 
such as honesty and 
respect for teachers 

29 Creating Interest In 
the topic being 
taught. I 

19 Knowing how to dif- 
ferent rate between 
student learning and 
psychological problems 




.51 



A9 



.38 



37 



3k 



65 



1 tern 

on Bother- 
TPCL PROBLEM Sl"ATEMENT „ some 



Pre 
quent 



^6 Changing school pol- 
icies and regulations 

^7 Having my students 
feel successful in 
school 



20 Helping students im- 
prove academically.. 

26 Guiding my students 
to manage themselves 
to do the things to 
help them succeed in 
school 

101 Having my students 
value school marks 
and grades . . . . . 

103 Telling parents that' 
thei r chi Idren have 
p rob 1 ems 

k2 ^Responding appropri- 
ately to improper 
behavior such as ob- 
scenity 

90 Overcoming a stu- 
^nt ' s feel ings of 
upset or frustration, 
with himself 

13 Soliciting appropri- 
ate student behavior 

7^ Employing retribu- 
tion or pun j shment . . 

77 Performing adminis- 
trative functions. . 



.49 



.48 
.48 
.48 

.47 

.47 
.46 
.45 



.34 
.44 



.40 



.39 



tern 

on ' Bother- 

TPCL PROBLEM STATEMENT ^nm^ 



such as administering 
standardized tests, 
scheduling and <i|oing 
"paperwork" . . . 

33 Encouraging parental 
interest in school 
matters 

85 Keeping my students 
away from some things 
and people which may 
be a bad influence.. 

59 Extending learning 
beyond the classroom 

68 Promoting student 
sel f-eval uat ion ... , 



58 Assessing my stu- 
dents' learning.. 



Planning instruction 
in di f ferent ways and 
for different purposes 

Compl eting the work 
I have planned 



3^ Making my classroom 
attractive dnd in- 
teresting; 



81 Helping my students 
know and accept them- 
sel ves as they are. . 

92 Knowing about and 
having appropriate 
materials for learn- 
ing, 



.44 



.42 



.42 



Fre- 
quent 



.35 



.36 

.35 
.34 

.31 

.31 
.29 

.29 



by CrJc^lLnT'w^;: aXars""'^ "'^^"'"^^ '"^'^"^ Teachers^: 
"e < .01 

bothersoT'''^" "' '"''"'^^ ' =P-'<=- P-ble. wa, 

frequentT''"" ^'"'''^ '''' ' P-*^'^- °— ^ 
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APPENDIX L 

TABLE OF SEVEN FREQUENCY FACTORS FOR SECONDARY TEACHERS^ 



Factor I: Security . 
Wanting to feel free from fear and anxiety. 



I tem 



67 



Factor 
Load I nq 



.477 
.468 



25 Liking my students 

8 Knowing subject matter ^^g^ 

10 Being awake and alert ' 

24 Being professional in my relationships with colleagues .504 

72 Feeling secure and unafraid 

30^ Being as capable as my brightest student(s) 

37 Having cooperation from peers, including student teachers .446 

60 Using A-V equipment 

95 Developing and maintaining affiliation with my colleagues .415 

79 Treati.ng all my students fairly 

i7 Having students accept my method for grading 
71 Keeping up professionally * 
86 Having cooperation and support from the adml rri strat ion 



.375 
.357 
.357 



7 Developing and maintaining student rapport, affection and 
respect 

56 Eliminating practices which upset my students 

43 Knowing and enforcing school policies and regulations 

73 Organizing my work and materials ^24 

16 Feeling successful and important 

62 Having confidence in my colleagues 



.352 
.335 
.333 





Factor II: Remediation 
WantInO to Irnorove 1 Jfe fnr mv ci-iiHoni-c k»/ 

iiiii^i w V & 1 1 1 c 1 u 1 Illy SLUUCIILA Dy 

putting right conditions both inside and 
outside schools. 

< 

1 tem 


Factor 
Loadlnq 




Improving conditions so that students can study better at 
home 


.468 


103 


Telling parents that their children have problems 


.447 


9 


Helping parents to understand school practices 


.436 


22 


Holding worthwhile conferences wrth parents 


.432 


78 


Assisting parents having difficulty with their children 


.423 


35 


Avoiding dependent relationships with my students 


.384 


19 


Knowing how to differentiate between student learning and 
psychological problems 


.384 


Hi) 


betting and using anecdotal information about my students 


.363 


85 


Keeping my students away from some things and^ people ' 
which may be a bad influence 


• 352 


go 


Overcoming a student's feelings of upset or frustration 
with himself 


.329 


54 


Developing and maintaining rapport with parents 


• 315 


94 


Avoiding teaching the poor 


.307 




Factor 111: 1 nvi nnrpl- inn 

Wanting to vitalize my students* interests 
in learning and improve their achievement. 

1 tem 


Factor 
Loadinq 


1 05* 


Getting ^my' students to enjoy learning for its own sake 


.528 


55* 


Having every student work up to his ability 


.469 


20* 


Helping students improve academically 


.428 


51* 


Having my students achieve competence in basic skills such 
as competence in expressing themselves "effectively in both 
writing and speaking 


.413 

" --1 



G8 



26* Gulfing my students to manage them.selves to do the things 
to help them succeed in school » 

58* Assessing my students' learning ■ 

59* Extending learning beyond the classroom 

47* Having my students feel successful in school 

4-1* Getting students to use their leisure time well 

68^- Promoting student self-evaluation - - 

29- Creating interest In the topic being taught 

3* Having all my students participate In class 

48^^ Overcoming student apathy Or outright d(slike 

96^- LealHjinjg to use alternative methods o^ instruction 



Factor IV: Control 
Wanting to get students -to behave as I 
want them to behave/* 



I tem 



88 Eliminating inappropriate student behavior 

1 * Maintaining order, -quiet or control 
97 Removing students.-who are sources of frustration 

5 Controlling aggressive student behavior 

7^ Employing retribution or punishment 

63 Eliminating food from the classroom* 

89^ Understanding and helping the atypical child 

42 Responding ..appropriately to improper behavior 'cuch as ob- 
sc — ¥ . 

2^3^rotecting the class and Individuals from, ha 



rm 



Factor V: Sat i*sf act ion 
Wanting to feel good about myself as 
a teacher. 



I tem 



"^'v. . / .-69 



18 Enjoying teaching more 



.klO 



6k 


^Overcoming anxieties related to being supervised 


.389 


27* Maintaining stildent attention 


.372 


7 


Developing and maintaininq student rannnri- affoi-i-r^« ^ 
' ^kuuciiL lapjjv/rL, arrection and 

respect 


■ .371 


32 


Accepting criticism 


.3^0 


8 


Knowing subject matter 


.3^0 


22 


Holding worthwhi I e .conferences with oarentc; 


.320 


29" 


• Creating interest in the topic being taught 


.306 




Factor VI : Support 
Wanting the understanding and sustenance of 
administrators and other tpprh*arc; ^u-.^ i 
can be efficient and feel professional. 


. \ 




• 1 tern 


Factor 




Changing school p^l icies and regulations 


' Loadinq 


86 


Having cooperation and support from the administration 


.^06 


18 


enjoying teacning more 

t 


y 




Factor VI 1 : Time 
Wanting time to get both professional 
and personal things accomplished. 


♦ 




1 tem 


Factor 




Having preparation time 


Loadi nq 
.596 




Having enough free time 


.519 


92^- 


Knowing about and having appropriate material s for learning 

1 


• .309 



».o.t fle'e^lf;."'^'''''' **' "^""^ -I'"'*- occurred 



70 



70 



APPEND I X^M 



TABLE OF SEVEN BOTHERSOMENESS FACTORS FOR 
SECONDARY TEACHERS^''^ 



Factor I : Efficiency 
Wanting to have skllls|and to accomplish 
tasks considered essential to learning. 



I tern 



73 G^aj3>2ing my work and materials ' 

92 knowing about and having appropriate material s for learning 

^9 Setting objectives for individual courses 

71 Keeping up professionally 

1^^'' Having preparation time 

Vf Completing the work I have planned 

60 Using A-V equipment 

96 Learning to use alternative methods of instruction 
6/''* Having enough free time 

Sk Overcoming anxieties related to being supervised 
58 Assessing my, students' learning 



Factor' 
Loading 



^ Planning instruction in different ways and for different 
purposes 



.423 
.405 
.386 
.382 
.366 
.352 
.332 
.329 
.326 
.311 
.303 
.303 



\ 



ERIC 



Factor I I : Support 
Wanting the understanding and sustenance 
of administrators and other teachers so 
that I can be efficient and feel profes- 
sional . t 



I tem 



80 Avoiding duties inappropriate to my professional role 
86 Having cooperation and support from the administration 
46^v Changing school policies and regulations 
95. Developing and maintaining affiliation with my colleagues 



7i 



Factor 
Loading 



.495 
.469 
.435 
.395 



71 



2k 


Being professional In my relationships with colleagues ' 


.384 


62 


Having confidence in my colleagues t 


.354 


77* Performing administrative functions such as administering 
standardlized tests, scheduling and doing "paperwork" 


.327 


61 


Differentiating between tasks of teachers anclteacher aides 


.312 


37 


Having cooperation from peers, including student teachers 


.311 




Factor III: Invigoration 
Wanting to vitalize my students' interests 

■ 1 * 1 • 

in learning and improve their achievement. 

1 tern 


Factor 
Loadinq 


51* 


Having my students achieve competence in basic skills such 
as competence in expressing themselves effectively in both 
writing and speaking 


.542 


20* 


Helping students improve academically 


.456 




Having every student work up to his ability 


.450 


07*** 


Maintaining student attention 


.415 




Guiding my students to manage themselves to do the things 
to help them succeed in school 


.400 


29* 


Creating interest in the topic being taught 


.353 


28* 


Enforcing social mores and folkways such as honesty and 
respect for teachers 


.349 


105* 


Getting my students to enioy learnina for its own Qabfi 


.331 


41* 


Getting students to use their leisure time well 


.328 


3* 


Having all my students participate in class 


.302 




Factor IV: Control ' 
Wanting to get students ±o behave as 1 
want them to behave/ 

Item 


Factor 
Loadi nq 


5* Controlling aggressive student behavior 


.529 


88* 


Eliminating inappropriate student behavior 


, .501 


1* 


A 

Maintaining order, quiet or control \ 

72 


.499 



72 



97* Removing students who, are sources of frustration 

27* Maintaining student attention 

7^* Employing retribution or punishment 

Responding appropriately to improper behavior such as ob- 
scenity 

91* Enforcing considerate treatment of property 
13'* Sol id ting appropriate student behavior 



.k72 
.383 
.382 

.355 
.338 
.312 



Factor V: Inclusion 
Wanting to establish and maintain rapport 
with students, other teachers, and admin- 
istrators. Being interested in them and 
having them interested in me. 



Item 



Factor 



2k 


Being professional in my relationships with colleagues 


.521 


7 


Developing and maintaining student rappotjt, affection and 
respect 


1 

' .513 


16 


Feelir\g successful and important 




25 


Liking my students 


.410 


62, 


Having confidence in my colleagues 


.350 


18 


Enjoying teaching more . ^ 




8 


Knowing subject matter 


.317 




Factor VI: Nurturance 
Wanting to help students who have problems. 

1 tern 


Factor 
Load i nq 


90* 0ve7coming a student's feel ings of upset or frustration with 
himself 


.556 


89 


Understanding and helping the atypical child 


.506 


103'f 


Telling parents that their children have problems 


.394 


79 


Treating all my students fairly 


.386 


102 


Assisting students who have physical handicaps 


.380 



ERIC 



73 



73 



69 


Befng tolerant of student differences 


.321 


75 


Helping a student adjust socially or emotionally 


.315-k, 


81 


Helping my students know and accept themselves as they are 


.302 


t 


Factor VI 1 : Influencing 
WantInQ to chanae the nprr^nt Jr»nc anri 
^ attitudes of students and their parents 
toward themselves and education. 






1 tem 


Factor 
Loadi nq 


52 


Improving conditions so that students can study better at 
home 


.490 


33* 


Encouraging parental interest in school matters 


.461 


82 


Improving the intellectual quality of my students' homes 


.414 


22 


Holding worthwhile conferences with parents 


.394' 


78 


Assisting parents having d if f i cul ty wi th their children 


)380 


9 


Helping parents to understand school practices 


.331 


81 


Helping my students know and accept themselves as they are 


f .326 , 



a- 



^These factors are from the study "Perceived Problems of Secondary 
Teachers" by Cruickshank, Kennedy and Myers. 

''Asterisks (-.v) denote items that teachers indicated were most bother- 
some. 



"APPENDIX N 



FORTY PROBLEMS OF KINDERGARTEN-PRIMARY AND 
ELEMENTARY TEACHERS WHO ARE O.S.U. GRADUATES ^ '° 



Item 
on 

TPCL PROBLEM STATEMENT 



Bother- 
some 



Fre 
quent 



Item 

on Bothef- fre- 

TPCL PROBLEM STATEMENT some ouent 



\ 



55 Having every student 
work up to his abll- 
Ity 



67 Having eriougff^f ree 
;f time 



14 Having preparation 
time. . . . : 



41 



Controlling aggres- 
sive student behav- 
ior , 

Getting students to 
use thei r leisure 
t Ime wel 1 



88 Eliminating inappro- 
priate student be- 
havior 

97 Removing students 
who are sources of 
frustration 



1 Maintaining order,*^ 
quiet or control . . . 



27 



105 



74 



Maintaining student 
attent Ion . , 



Getting my students 
to enjoy learning 
for I ts own sake. . . , 

Employfng retri buj 
tion or punishment. , 



19 Knowing how to dif- 
ferentiate between 
student learning and 
. psychological problems 

42 Responding appropri- 



.7^^ 

.71 

.70 

.68 
.68 
.66 

6 

.62 

.61 

.57 

.56 
.55 

.54 



.69^ 

.66 

.57 



.63 



.42 



.35 



.46 



:34 



ately to Improper be- 
havior such as obsceni 

91 Enforcing consider- 
ate treatment of 
property. . , 



ty-53 



.53 



103 



Tel 1 ing parents that 
thei r chi Idren have 
problems 



f. 39 Teaching too many 
students or large 
classes 



92 



11 



Knowing about and 
having appropriate 
materials for learn- 
ing , 

Providing for indl-' 
vidual learning dif- 
ferences 



28 Enfore-fng social 
mores and folkways 
such as honesty and 
respect for teachers 

90 Overcomi.ig a stu- 
dent'^ feel ings of " 
upset or frustration 
with himself 



13 



50 



Sol Ici ting appropri- 
ate student behavior 

Mbnl tor Ing the be- 
havior of students 
ou+'slde the class- 
room but still in 
the school area 



89 Understandi ng and 
helping the atypical 



.52 



.51 



.51 



.49 
.47 



i7 



.39 



.38 



.43 



.49 . .60 



.38 



.35 



75 



I tern 

on Bother- 
TPCL PROBLEM STATEMENT some 



Fre- 

quent 



child, 



^8 Overcoming student 
apathy or outright 
di si I ke \ 



51 



26 



77 



Having my students 
achieve competence 
In basic skil Is such 
as competence in ex- 
pressing themselves 
In both wri ting and 
speaki ng 

Guiding my students 
to manage themselves 
to do the things to 
help them succeed in 
school 

Performing adminis- 
fi^'^^'ve functions 
^ycK as administer- 
ing standardized 
testsL schedul i ng 
and doing ^'paperwork" 

Hav^ing al 1 my stu- 
dents participate in 
class . . ] 



82 Impraving the intel 
lectual qual i ty of 
my students' homes. 

47 Having my students 
feel successful in 
school 



.47 
.46 



.35 



.46 ' .48 



.45 



.48 



.45 



.44 



.44 



.43 



.38 



I tem 
on 

TPCL PROBLEM STATEMENT 



Bother- 
some 



64 Overcoming anxieties 
related to being 
supervised. 

40 Planning instruction 
in different ways and 
for different purposes 



33 



96 



.43 



Encouraging parental 
Interest in school 
matters 



Learning to use ai 
ternative methods of 
instruction 



20 Helping students im- 
prove academically.. 

81 Helping my students 
know and accept them- 
selves as they are. . 

59 Extending learning, 
beyond the classroom 

58 Asses»sing my stu- 
dents ' learning. . . . . 

73 Organizing my work 
and material s 



75 Helping a '^student 
adjust social ly or 
emotional 1 y. ...... , 



Pre- 

quent 



.41 

.37 

.37 
.36 

.36 
.36 
.35 
.34 



ERIC 



nh;r..lV'V^u^-°^^^' '^"^y "Problems of Teachers Graduated front The 

Oh, o-State University as Teacher Education Curriculum Indicators" by Myers 
Cruickshank and Kennedy. => uy nyers, 

°£ < .01 

bothersoT'""" °^ ^"^'^""^ that a specific problem was 

frequentT'""" (N=19/f) who indicated that a specific problem occurred 



7 



APPENDJX 0 



TABLE OF THIRTY-FOUR PROBLEMS OF SECONDARY TEACHERS 
WHO'ARE-GRADUATES OF THE OHIO STATE UNI VERS I TY^'*^ 



I tern 

on Bother- 
TPCL PROBLEM STATEMENT some 



Fre 
quent 



I tern 

on . Bother- 

TPCL PROBLEM STATEMENT . some 



B Fre- 
quent 



55 Having every student 
work up to his abi 1 - 
Jty..; 

^ Overcoming student 
apathy or outright 
disl ike 



91 Enforcing consider- 
ate treatment of 
property % . . . 



88 Eliminating inappro- 
priate student be- 



havior. 



97 



105 



27 



Removing students 
who ^re sources , of 
frustration 



Getting my students 
to enjoy learning 
for its own sake. , . , 

Ma inta in ing student 
attention . 



Employing retribu- 
tion or punishment, 



1 Maintaining order, 
quiet or control , , , 

5 Control 1 ing aggres- 
sive student behav- 
ior 



28 Enforcing social 
mores and folkways 
such as honesty and 
respect for teachers 

66 Having students 

present and on time 



.82^ 



.72 



.71 
.70 
.69 

.65 
.64 

.64 



.63 



.46 



.50 



.40 



.71 
.41 



.39 



.45 



for al I classes, re- 
hearsals, games, etc. 



l4 Having preparation 
t ime 



. 3 Having al 1 my stu- 
dents part i c i pate in 
class • 

19 Knowing how to "dif- 
ferentiate between 
studerrt learning and 
psychological prob- 
1 ems 

29 Creating interest in 
the topic being 
taught 

67 Having enough free 
time 

41" Getting students to 
use thei r lei sure 
t ime wel 1 



50 



Monitoring the be- 
havior of students 
outside the class- 
room but still in 
the school area . . . . 



39 



Teaching too many 
students or large 
classes. 



4^ ^Responding appropri 
ately to improper 



behavior such 
sceni ty 



as 



ob- 



51 



Having my students 
ach i eve . competence 



.63 
.61 



.59 



.58 



.58 



.56 



A. 



.56 



.55. 



.55 



.48 
.52 



.60. .56 



.49 
.54 

.56 



.39 



-.46' 



7V 



77 



Item 
on 

TPCL PROBLEM STATEMENT 



Bother- 
some 



11 



101 



77 



In bas Ic ski 1 1 s such 
as competence In ex- 
pressing themselves 
effectively in both 
writing and speaking 

Providing for Indi- 
vidual learning dif- 
ferences 



Having my students 
value school marKs 
and grades 



Performing adminis- 
trative functions 
such as administer- 
ing standardized 
tests, scheduTing 



and doing 
work" 



'•paper- 



92 



Knowing abouf and 
having appropriate 
materials for learn- 
ing 



13 Soliciting appropri- 
ate student behavior 



Pre- 
quent 



-55 



.52' 



51 



.63 



51 



.50 



.50 
.^9 



I tem 
on 

TPCL PROBLEM STATEMENT 

47 Having my students 
feel successful in 
school r. .\. . . 

20 Helping students im- 
prpve academically.. 

53 Extending learning 
, beyond the classroom. 

26 Guld^ih^ my students 
to manage themselves, 
to do the things to 
help them succeed In 
. school 

Planning^ instruction 
• i n different ways ^ 
and for different 
purposes 

33^ Encouraging parentaTl 
interest in school 

matters 

I' 

\ 

58^ Assessing my stu- 
dents ' 1 earni ng 



Bother- 
some 



AS 



Pre- 
quent 



.hi 
M 



M 

M 

M 
.ho 



nhJn cI^fr^H'"'^'^! ^7 from the study '-Problems of Teachers Graduated from The 
?J:LK:h^V::r^^^^^ ^^^^^^^ " Myers. 

bot|.ersomr''''°" °^ ^'^'^^^ '"^'"^^^ ^^-^ - ^Pecific problem was 

frequentT''"°" ^'^'^^^ '"''"^^^ ^""^^ ' ^P^^^^'^ P-'oblem occurred 



78 



APPENDIX P 

•TABLE OF FIVE FREQUENCY FACTORS FOR ELEMENTARY TEACHERS 
WHO ARE GRADUATES OF THE OHIO STATE UNIVERSITY 

» 



Factor I : Securi ty 
Wanting to feel free from fear 
and anxiety. 





Item - 


Factor 
Loadi nq 


25 


Liking my students 


.703 


10 


ft 

Being awa^ke and alert 


. .649 


2k 


Being professional in my relationships with colleagues 


.606 


57 


Knowing the names of al 1 my students 


.593 


9 


Helping parents to understand school practices 


.537 


8 


ixi 1 vy w 111^ 3 u U J ck^LrnaLLci ^^ 


.504 ^ 




Dciny an aavocate tot my stuaents * 


.493" 


1 7 


naving SLuaents accepi my method tor grading 


.483 


^7 


naving cooperation trom peers i ncl ud i ng studeht teachers 


.475 


J* 


tffevelopinq and maintainina r^ooort with n.r.n.. 
ucvt^iuping ana ma i n ta i n i ng rapport witn parents 


.442 




Having confidence in my colleagues • 


.439 




u 1 d 1 1 I y 1 ng '^my stuaents misconceptions 


.437 


7 


Developing and maintaining student rapport, affection and 
respect 


.392 


16 


Feeling successful and '^important 


.389 


32 


* 

Accepting criticism 


'.388 


76 


Seeing the use for and. making lesson plans 


.383 


56 


Eliminating practices which upset my students 


.372 


21 


Protecting the class_and individuals from harm 


.368 


22 


Holding worthwhile conferences with parents 


.360 


^3 


Knowing and enforcing school policies and regulations 

7j 


.347 



79 



8k 


T^achiii£^fox. objectives 1 ponsider worthwhi le 


" .336 


18 


Uijoying teaching more 


.336 




Making my classroom attractive dnd Interesting 


.330 


95 


Developing and* maintaining at£lliation with my colleagues 


.323 


30 


Being as capable as my brightest stude,nt(s) 


,310 


86 


Having cooperation and support from the administration' 


.301 




ractor i I : Lontrol 
Wanting to get students to behave as 
1 want them to behave. 






1 tem 


Factor 
Loading 


5 


Controlling aggressive student behavior 


.520 


42 


Responding appropriately to improper behavior such as 
obsceni ty 




1 


Maintaining order, quiet or control 


.457 


99 


Handling probleims which may have racial implications 


.419 


28* 


Enforcing social mores and folkways such as honesty and * 
respect for teachers 

J 


.395 


91* 


Enforcing corfsiderate treatment of property 


.385 


97 


Removing students who are sources of frustration 


.373 


13 


Soliciting appropriate student behavior 


.355 


88* 


Eliminating inappropriate student behavior 


.346 


48 


Overcoming student apathy or outright dislike 


.328 


63 


Fl lminHl)t*inn ^ r\r\t\ ^ rrwrs 4*(^a ^ \ •^r- ^^^^ 

L, 1 1 III 1 nn^L 1 I uuQ T rum tne Classroom 


.305 


66 


Having students present and on time for all classes, re- 
hearsals, games, etc. 


.301 




Factor III: Competence 
wanting proressionai knowledge, skills 
and attitudes. Wanting to be efficient 
and effective in their use. 






1 tem 


Factor 
Load i nq 




Learning to use alternative methods of instruction 


.528 



80 



71 

92* 
ko* 

68 
20* 
11* 
26* 

12 
58* 
55* 
27* 
105* 
47 
73t 
81* 
19* 



Keeping up professionally 

Knowing about and having appropriate materials for learning 

Planning instruction in different ways and for different 
purposes 

Promoting student self-evaluation 

Helping students Improve academically 

Providing for. Individual learning differences 

Guiding my students to manage themselves to do the things to 
help them succeed in school 

Learning about new methods of Instruction 

Assessing my students' learning 

Having every student work up to his ability 

Maintaining student attention 

Getting my students to enjoy learning for its own sake 
Having 'my students feel successful in school 
Organizing my work and materials 

Helping my students know and accept themselves as they are 

Knowing how to differentiate between student learning and . 
psycho logical p rob 1 ems 



59'' Extending learning beyond the classroom 

51" Having my students achieve competence in expressing them- 
selves effectively in both writing and speaking 

98 Using group activities 

/ — — ■ 



Factor IV: Remediation 
Wanting to improve life for my 
students by putting right con- 
ditions both inside and out- 
side schools. 



I tem 



82 Improving the intellectual quality of my students' homes 



ERLC 



52 Improving conditions so that students can' study better 
home 



8i 



Ms 
.486 

.it86 
.461 
MB 
M6 

.439 
.406 
.406 
.405 
.387 
.367 
.367 
.355 
.342 

.331 
.330 

.313 
.311 



Factor 
Loading 



.559 
.524 



81 



85 Keeping my students away from some things and people which 

may be a bad Influence , .5I6 

103 Telling parents that their children have problems .i*33 

22 Holding worthwhile conferences with parents .321' 

70 Eliminating pa-rental Interference In my teaching .3I6 

33'' Encouraging parental interest In school matters .307 



r 



Factor V: Efficiency 
Wanting to have skills and to accom- 
plish tasks considered essential 
to learning. 



I tern 



Factor 
Load i nq 



2 Preparing for and holding specia"l schooV events ' .356 

5 Controlling aggressive student behavior .352 

76 Seeing the use for and making lessort plans ' .334 

39"^' Teaching too many students or large classes .330 . 

14* Having preparation time . - .318 

67'f Haying enough free time , .308 

53 Separating the effects, of outside events from the classroom .302 

^ 1 ] ■ 

^These . factors are from the study "Problems of Teachers Graduated from 
The Ohio State University as Teacher Education Curriculum Indicators,'* by 
Myer^, Cruickshank and Kennedy, 

,'^ltems with asterisks (-'0 denote items that teachers indicated occurred 
most frequeVvHy. * . . ^ 



APPENDIX Q 



TABLE OF EIGHT BOTHERSOMENESS FACTORS FOR ELEMENTARY TEACHERS 
^ WHO ARE CaADUATES OF THE OHIO STATE U^IIVERSITY a.b' " 



I tern 



Factor I: Funotionalism 
Wanting to control and use my : profess ional 
ttme in the moit funct lonal , efficient way. 



67* 
77* 



Having enough free time . / - ^ 

Having preparation t\mp ^ . 

Performing a^ini strative functions such as administering 

Standardized tests, scheduling and .doi^-ng "piaperwork" 



8^ ^voidfhg duties inappropriate to my professional role 



Factor% 
Load i nq 



.522 
.512 



. Mil 
, .316' 



Factor I 1 : Contrbl „ 
Wanting to get studen^ J:o 
beh^^^>^asr 1 want them to behave. 



I tem 



Factor 
Loading 



97* Removing students who are'^sources of frustraition 

* 5* Controlling aggressive student behavior 

91* Enforcing considerate ^treatment of property. \ 

42* Responding a'ppropri a t^^ to improper behavior such as 
obscenity ^ 

Ih* Employing r'etribution or punishment 

■1* Maintaining order, quiet'or control 

88* El iminating inappropriate student behavior 

67* Having enough f'ree time ^ 

27* ^fainta in ing. student attention . '* • ' 

\i* Soliciting appropriate student behavior 

.28* Enforcing social mores and folkways such as honesty and 
respect for teachers 



.525 
.516 
.498 

My 

.351 

.3^8 
.336 

.327 



ERIC- 



83 



50* Monitoring the behavior 9f students outside the classroom but 
s,tlll in the schopl area • * 

77* Performing administrative functions such as administering 
standardized: tests,' scheduling and doing "paperwork** 



l^f* Having preparation tiqie 



.308 

.301 
.300 



Factor III: inclusion ' 
Wanting to establish and maintain 
rapport with students, other teachers, 
and administrators. Being Interested In 
them and having tfiem interested in me. 



I tem 



25 Llklngmy students 

57 Knowing the ^n^ames of all my students 

104 Having personal problem^ affect my, work 

'37 Having cooperation from peers, including'student' teachers 

100 Controlling the physical environment of the schobl/class- 
' foom ' ' 

7 "Developing and maintaining student rapport, affection and 
respect 

10 Being awake and alert 

'63 Eliminating food from the classroom 

38 Being an advocate for my students 



Factor 
Loading 



.if 25 
.418 
.h\h 
.405 

.382 

;38l 
.350 
.332 
.300 



I tem 



Factor IV: Achievement 
Wanting to overcome obstacles in ordel*'. 
to gain status and approval as a teacher, 

^ 



Factor 
Load inq 



22 Holding worthwhi le* conferences with parents 
8^ Knowing subject matter 

11* Providing, for individual learning differences 

23 Clarifying niy. students ' *mi sconcept ions 



.556 
.397 
.304 
.302 



84 





Factor V: Remediation 
wdnt-iny to irnprove i ire lor rny SLuocriLb oy 
putting right conditions both fnsfde and 
outside schools. 

V 

Item 


Factor 
Load i nq 


82* 


Improving the Intellectual quality of my students' hpmes 


.585 


52 


Improving conditions so that students can study better at 
hom^ 


.kSk 


85 

• 


Keeping my, students away from some things and people which 
may be a bad influence 


.3Sk 


53 


Separatjng the effects of outside events from the class- 
roorrt 


. .369 


9 


l;;lelplng parents to understand school practices 


.312 




Changing school policies and regulations 


.306 




Wanting to feel free from fear 
i ' and anxiety, 

1 tem , 


Factor 
Loadinq 


, 25 


LJ^ng my students 


.^59 


32 


Accepting criticism ^ , 


.451 


30 


» 

Being^as capable as my brightest studeint (s)*^ 


.379 


2k 


Being professional in my relationships with colleagues 


.367 ^ 


31 


Teaching whatever is necessary notwithstanding controversial 
subjects 


.360 


5k 


Developing and maintaining rapport with parents 


.326 


16 


Feel 1 ng successful and important 


.324 ; 


86 


Having cooperation and support from the administration 


1 .317 


\., 9 


Helping parents to understand school practices 


.311 



J — 

t 



81) 



1» 





Factor Vl 1 : Competence 
Want 1 ng prof ess iona 1 knowledge, 
skills and attitudes. Wanting 
to be efficient and effective 
In the! r use. 

*■ * 
1 tern , 


1 


Factor 
Load i nq 




Planning instruction in different ways and for 
purposes 


"7 

different 


.482 


96 


learning to use alternative methods of instruction 




26* Guiding my students to manage themselves to do 
to help them succeed in school 


the things 


A52 


9JB 


Using group activities 






12 


Learning about new methods bf instruction 






78 


Assisting parents having difficulty with 'their 


Chi 1 dren 


.419 


72, 


Feeling secure and unafraid 




.396 


■ 92 


Knowing about and having approprfate materials 
ing > 


for learn- 


-376 




Providing for individual learning differences 




.359 


58 


Assessing my students* learning 




.3^5 


20 


Helping students improve academically 


• 


.3^3 


103" 


Telling parents that their children have problems 


.339 


59 


Extending learning beyond the classroom 




.336 • 


18 


Enjoying teaching more 




.330 


16 


Feeling successful and important 




.318 




Factor VIII: Nurturance 
Wanting to help students 
who have problems. 

1 tem 




Factor ' 
• Loadinq 



83 Helping my students feel secure and unafraid ./^gS 

81 Helping my students know and accept themselves as they are .417 

90" Overcoming a student' s feel ings of upset or frustration wi th 
himsel f 



ERIC 



8 



i 



* * 86 

23 Clarifying my students* misconceptions .£f09 

Completing the work I have planned ,393 

56 Eliminating practices which upset my students ,356 

k Explaining clearly when I teach .333 

87 Demonstrating student growth and learning .33! 

3 Having all my students participate fn class ,323 



These factors are from the study "Problems of Teachers Graduated from 
The Ohio State University as Teacher Education Curriculum Indicators," by 
Myers, Cruicl<shanl< and Kennedy. 

'^Items with asterisks (-'O denote items that teachers indicated occurred 
most frequently. 
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APPENDIX R 



TABLE OF FIVE FREQUENCY FACTORS FOR SECONDARY TEACHERS WHO 
ARE GRADUATES OF THE OHIO STATE UNIVERSITY^, b 



ERIC 





Factor 1 : Securi ty 
Want ing to feel free from 
anxiety and fear. 

1 tern 




r ac to r 
Loadinq 


25 


Liking my students 




.682 


10 


Being awake and alert 




.619 


8 


Knowing subject matter 




.616 


2k, 


Being professional in my relationships with 


col leagues 


.575 


57 


Knowing the names of all my students 




.558 


69 


Being tolerant of student differences 




.5^0 


76 


Seeing the use for and making lesson plans 




.505 


79 


Treating all my students fairly 




.486 


73 


Organizing my work and materials 


1 


.471 


72 


Feeling secure and unafraid 




.465 


32 


Accepting critipism ♦ 


- 


.460 


^9 


Setting objectives for individual courses 






95 


Developing and maintaining affiliation with 


my col 1 eagues 


.446 


8k 


Teaching for objectives 1 consider worthwhi 


le 




60 


Using A-V equipment 




.416 




Explaining clearly when 1 t^ach 




.412 


40 


Planning Instruction in different ways an^: 
purposes 


for different 

■ 


.391 


43 
18 


Knowing and enforcing school, policies and ne 
Enjoying teaching more <^ 


sgulations 


.386 
.383 


58'V 


Assessing my students' learnin^g 

88 




.374 



88 



35 Avoiding dependent relationships 



with my students 



65 Understanding and accepting certain educational practices 
or eliminating their use 

30 Being as capabl^ as my brlghj:est student(s) 

86 Having cooperation and support from the administration 
16 Feeling successful and important 

83 Helping my students feel Secure and unafraid 
Completing the work I have planned 

87 Demonstrating student growth and learning 

,62 Having confidence in my colleagues ^ 
98 Using group activities 

15 Using time for active teaching rather than for student 
diagnosis or evaluation 

3^ Making my classroom attractive and interesting 

7 Developing and maintaining student rapport, affection and 
respect 

71 Keeping up professionally 

37 Having cooperation from peers, including student teachers 

31 Teaching whatever is necessary notwi thstand ir^ controver- 
sial subjects ^ . 



.373 

.365 
.36^ 
.353 
.351 
.3^7 
.3^6 
.3^3 
.330 
.327 

.323 
.310 

.307 
.306 
• 304 

.304 



ERIC 



Factor I I : I nv^i gorat ic^n 
Wanting to vitalize my students' interests in 
learning and improve their achievement. 



I tem 



Factor 
Loading 



^/^OS* Getting my students to enjoy learnirrg for its own sake -581 

55^^ Having every student work up to his ability ,569 

59**^' Extending learning beyond the classroom .499 

51* Having my. students achieve competence in basic skills such as 
competence in exprei^sing themselves effectively in both writ- 
ing and speaking .458 

26* Guiding my students to manage , themselves to do the things to 

help them su^cceed in school .420 



83 



0 



33* Encouraging parental interest .in school matters 




390 




Getting students to use their leisure time well 




1 VJl 




Overcoming student apathy or outright dislike 




.376 


29* 


Creating interest In the topic being taught 




.373 


92* 


Knowing about and having appropriate materials for 


learning 


.352 


19* 


Knowing how to differentiate between student learn 
psychological problems 


ng and 




11* 


Providing for individual learning differences 




^^6 


47* Having my students feel successful in school 




.330 


l4* 


Having preparation time. 




.327 


88'* 


Eliminating inappropriate student behavior 




.326 




Factor III: Control 
Wanting to get students to behave as 
1 want them to^behave. 

Item ^ 




Factor 

L.LIC1 U 1 1 1 H 


88* 


Eliminating inappropriate student behavior 




• 


97 


Removing students who are sources of frustration 




.503 




Controlling aggressive student behavior 




MS 




Responding appropriately to improper behavior such 
obsceni ty 


as 




13 


Soliciting appropriate student behavior 






17 


Having students accept my method for grading 




^81 


1 


Maintaining order, quiet or control 






7^ 


Employing retribution or punishment 




168 


63 


Eliminating food from the classroom • 




.3kO 


99 


Handling problems which may have racial implications 


.338 


100 


Controlling the physical environment of the school/class- 
room 


.330 


78 


Assistinci parents having difficulty with their children 


.326 



/ 

90 • ' / 




90 





L 

/ 

Factor IV: Remediation 
Wanting to Improve l^ife for my students by 
putting right conditions both inside and 
outside schools. 

r 

1 tem 


Factor 
Load! nq 


78 


Assisting parents having difficulty with their children 


.518 


54 


Developing and maintaining rapport with parents 


.478 


103 


Telling parents that their children have problems 


.416 


9 


Helping parents to understand school practices 


.399 


102 


Assisting students who have physical handicaps 




52 


Improving conditions so that students can study better at 
home 


350 


85 


Keeping my students away trom some tnings ana peupie wnicn 
may be a bad influence ^' 


.347 


22 


lilt* ^ A C MM^k^A^^ 1 ft ^ M n ^ ^ f 

Holding worthwhile conferences witn parents 


m J Jl. 


50- 


Monitoring the behavior or students outsiae tne ciabbruum 
but still in the school area 


.326 




Encouraging parental interest in school matters 


.318 


70 


Eliminating parental interference In my teaching 


.308 




Factor V: Support 
Wanting the understanding and sustenance 
of administrators and other teachers 
so that 1 can be efficient and 
feel prof ess ional . 

1 tem 


Facto r 
Loading 


9^ 


Avoiding teaching the poor 


.519 


46 


Changing school policies <ind regulations 


.446 


80 


Avoiding duties inappropriate to* my professional role 




75^- Helping a student adjust socially or emotionally 





^These factors are from the studvA"Prob 1 ems of Teachers Graduated from 
The Ohio State University as Teacher Klucation^Curriculum Indicators,'* by 
Myers, Cruickshank and Kennedy. 



bitems with asterisks (-) denote items that teachers indicated pccurred 
most frequently. 

9i 
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APPENDIX S 



TABLE OF SIX BOTHERSOMENESS FACTORS FOR SECONDARY TEACHERS 
WHO ARE GRADUATES OF THE OHIO STATE UNIVERSITY^' ° 



Factor I : Invlgoration 
Wanting to vitalize my students' 
interests in learning and Improve 
their achievement. 



I tem 



Factor 
Loading 



81 Helping my students know and accept themselves as they are 

V7^v Having my students feel successful in school 

26 Guiding my students to manage themsel ves to do the things 
to help them succeed in 'school 

^* 

83 Helping my students feel secure and unafraid 
59 Extending learning beyond the classroom 

90 Overcoming a student's feelings of upset or frustratiqfn with 
himself 

51Vf Having my students achieve competence in basic skills such 
as competence in expressing themselves ef f ect i vel y i n both 
writing and speaking ^ 

20 Helping students improve academically 

lOS^f Getting my students to enjoy learning for^ its own sake 

82 Improving the intellectual quality of my students' ho/ries > 
89 Understanding and helping the atypical child 

75 Helping a student adjust socially or emotionally 

3* Having all my students participate in class 
27* Maintaining student attention 
36 Holding worthwhile conferences with my students 
87 Demonstrating student growth and learning 
33 Encouraging parental interest in school matters 
55*^? Having every student work up to h i s ab i 1 i ty 



.520 
MS 

M^ 
^3^ 

Mos 

MO 

.397 

.391 

.387 

.385 

.370 

.365 

.338 

.322 

.312 

.312 

.307 



ERiC 



92 



92 



29-'- Creating Interest in the topic being taught 
68 Promoting student self-evaluation 



.301 
.300 



Factor I I : Control, 
Wanting to get students to behave as , 
I want tHem to behave. 



I tern 



Factor 
Loadinq 



88* Eliminating inappropriate student behavior 

IVf Maintaining order, .quiet or control 

97Vc Removing students who are sources of frustration 

13* Soliciting appropriate stujJent behavior 

66* Having students present and on time for ^11 classes, re- 
hearsals, gamfss, etc. 

5* Controlling aggressive student behavior 

lt8* Overcoming student apathy or outright dislike 

^2* Responding appropriately to improper behavior such as 
obscenity * 

63 ^Eliminating food from the classroom 

7^*' Employ ihg retribution or punishment 

Factor III: Funct ional i sm 
Wanting to control and use my pro- 
fessional time in the most func- 
tional , efficient way. 



I tem 



ERIC 



77* Performing administrative functions such as administering 
standardized tests, scheduling and doing "paperwork" 

70 Eliminating parental interference in my teaching 
h(y Changing school policies and regulations 
'9 Helping parents to understand school 'practices 
22 HoldTng worthwhile conferences with parents 
67* Having enough free time ^ 
103 TeHing parents that their children have problems ^ 



9o 



.527 
.505 
.501 
.469 

.M+2 
.379 
.369 

.356 
.322 
.3)0 



Factor 
Load! nq 



.467 

.Mfl 

.439 

.416 

.412 

.368 

.365 



4 
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14* 


Having preparation time / 


.359 


80 


Avoidl^ duties inappropriate to my professional role 


.358 


6 


Eliminating nonproductive competition among my students 


.349 


65 


Understanding and accepting certain educational practices 
or eliminating their 'use 


.342 


2 


Preparing for and holding special school events 




104 


Having personal problems affect my work 






Teaching whatever is necessary notwithstanding controver" 
slal subjects 


1 

.312 


78 


Assisting parents having difficulty with their children 


.308 




Factor IV: Competence 
Wanting professional knowledge, skills and 
attitudes. Wanting to be effective and 
efficient i n thei r use. 

Item • 


Factor 
Loading 


40 


Planning instruction in different ways and for different 
purposes 


.505 


71 


Keeping up professionally 


.489 




Providing for individual learning differences 


.449 


12 


Learning about n^w methods of instruction 


.422 


49 


Setting objectives for individual courses 


.385 


96 


Learning to use alternative methods of instruction 


.370 


92* 


Knowing about and havmg appropriate materials for learn-? 
Ing 


.364 


93 


Having advisory and service help such as help in finding 
out about new instructional materials, help in ordering 
supplies or help in repairing A-V equipment 


.323 




racuor V. oecurity 
Wanting to feel free from fear 

1 tem 


Factor 
Loadi nq 


10 


Being awake and /alert 


.555 



ERIC , 



18 


Enjoying teaching more 


.500 


16 


Feeling successful and important 


.470 


25 


Li king my students 


.410 


23 


Clarifying my students* misconceptions 


.384 




Factor Vl : Inclusion 
Wanting to establish and maintain rapport with 
s tuden t s , o tne r teacne r s ana a am i n i s t ra torb , 
Being Interested in them and having them 
Interested in me. 

1 tern 


Factor 
Load i nq 


95 


Developing and maintaining affiliation with my colleagues 


.462 


62 


Having confidence in my colleagues 


, .444 


24 


Being professional in my relationships with colleagues 


.407 


98 


Using group activi'ties 


.318 


37 


Having cooperation from peers, including student teachers 


.315 



^These factors are from the study "Problems of Teachers Graduated ffom 
The Ohio State gni versi ty 'as Teacher Education Curriculum Indicators," by 
Myers, Cruickshank and Kennedy. - ' \ 



t^ltems with asterisks (*) denote items that teach^ers indicated were 
most bothersome. 4 
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APPENDIX T 

TABLE OF FORTY-ONE PROBLEMS FOR 
ELEMENTARY TEACHERS a,b 



I tern 

on / Bother- 
TPCL PROBLEM STATEMENT some 

5 Controlling aggres- 
sive student behav- 
ior 71^ 

67 Having enough free 

time J .71 

]k Having preparation 

time 70 

55 Having every stu- 
dent work up to 
his ability \ .70 

k] Getting students to 
use thei r lei sure 
time we 1 1 60 

88 Eliminating inappro- 
priate student behav- 
ior 60 

97 Removing students ^ 
who are sources of 
frustration i .58 

1 Mai ntaini ng order, 

qui et or control . . .57 

19 Knowing how to dif- 
ferentiate between 
student learning and 
psychologi cal prob- 
1 ems 56 

29 Teaching too many 
students or large 
c I asses. . . . . 56 

1 1 Provi di ng for indi - 
vidual leai^ning dif- 
ferences 53 

«• 



Fre- 
quent 



,66d 
.60 

.66 

.57 

.39 



.38 



.63 



ERIC 



9o 



Item , 
on Bother- Fre- 

TPCL PROBLEM STATEMENT some querrt 

1 03 Tel 1 ing parents 
that the! r chi 1- 
dren have problems ,52 

hi Responding appro- . 
priately to improp- ^ 
. er behavior such 
as obscfeni t^ 51 

*7k Employing retribu- 
tion or punishment .51 

105 Getting my students 

to enjoy learning .51 .^5 
for i ts own sake. . . 

77 Performing adminis- 
trative functions 
such as administering 
standardized tests, 
scheduling and doing 
"paperwork" 50 .kO 

. 91 Enforcing. consider- 
ate treatment of 
property 50 .39 

27 Maintaining student 

attention. . . : kS .33 

92 Knowing about and 
having appropria^te 
materials for learn- 

yg.-.rr....^ hs M 

kS Overcomi ng student • 
apathy or outri ght - 
dislik^. 47 

■'^^'^ • . ^ 
6k Overco^'f^g anxieti^ 
rel ated to bei ng su- 
pervi sed .46 

■. ■ ^ ■ ^ 



■ / 
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I tera 

bn * Bother- Fre- 

TPCL PROBLEM STATEMENT some . quent 



Item ^ 
fin Bother- Fre- 

fpCL PROBLEM STATEMENT some fluent 



26 



50 



90 



28 



^7 



51 



Gui di ng my §tu- 
dents to^ manage 
themselves to do 
the things to 
help them succeed 
i n school ...'?.>..« 



13 



.^5 



Moni tori ng the 
behavior or stu- 
dents outside the- 
c 1 assroom but st i 1 1 
In the school, area .kS 

Overcoming a stif^ 
dent ' s teel i ngs of 
upset or frustration 

with himself ^5 

° «k 
Enforcing sdqial 
mores and folkvyays 
such as honesty and 
respect for teach- 
ers...- .kk 



Having my students 
feel successf u-l i n ' 
school 



Havi ng my students 
achieve competence 
in basi c ski 1 1 s such 
as competence in ex- 
pressing -themselves 
effectively in both 
wri.ti ng and speak- 
I ng 



Soliciting appropri- 
ate student behavior. ^3 



89 lifiderstandi ng and " 
helping the atypical . 
cl^i Id ^3 

3.^ Ka^j ng al 1-my stu- 
dents part i c i pate i n 
/ class..,* ' .^2 



.^5 



■33 



32 



.50 



,3^ 



36 



20, Helping studehts 
improve academi- ^ 
cal ly.. .^2 

29 Creating interest 
in the topic being 
caught ^2 



58 Assessing my stu- 
dents ' 1 earni ng . , 



.^2 



^0 Planning instruc- 
tion in different 
ways and for di f- 

V ferent puVposes.. 

kk Completing the work 
1 have pi a'nned. . . . 

59 Extending learning 
' beyond the class- 
room . . 

33 Encouraging parenta4^ 
interest in school 



matters. 



68 Promo^ng student 
sel f-eval uat i on. . 

81 Helping my students 
know and accept - 
themselves as they 
are., 4* • 

1 5 Using time for ac- 
tive teaching rather 
than for student 
diagnosis or evalua- 
tion..* - 

96 Learning to use al- 
ternative methods of 
i nst ruction «. . . 



.38 

.k2\ 

i 

.38 
-.38 



3^ 



.3^ 



.33 



.33 



4 

ERIC 



9 



1^ 



ERIC 
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^These problems are from the combined data of 527 secondary teachers. 
b^^.Ol > 

* 

^Proportion of teachers (N=4lO) who Indicated that a specific problem 
was bothersome. 

. ^ t 

Proportion of teachers (N=4lO) who Indicated that a specific problem 
occurred frequently. • ^ . 



4^ 



\ 



• 



« 
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APPENDIX U 



1 

TABLE OF SIX FftEdUENCY FACTORS FOR 
ELEMENTARY TEACHERS (Com&lned Datra)^. b 



Factor I : Securi ty 
Wanting to , feel free from fear and anxiety 



TPCL # 


Problem Statement?^ 


Factor 
Loading 


25 


LikVpg my students 1 [ 


.565 


10 


Being awake and alerf 


• .467- 


22 


r 

Holding worthwhile conferences with parents 


.429. 


\k ■ 


Being professional in my rel at ionshi ps* Li tft' cal leagues * 


.418 • 


17 


Having students accept my method for grading 


.469 


37 


Having cooperation frAni^eers, including student teachers 


.395 


7" 


Developing and maintaining student rapport, affection and 
respect ^ ' 


.381 


9 


Helping parents to understand ^chool practices. 


.381 


57 


Knowing tKe names of all my students 


.379 


" 54 


' Developing and maintaining rapport with paren*ts 


.345 


62 


Having . confi dence in my colleagues * ' ^ 


.334 


• 8 


Knowing subject matter ^ > 


.324 


TPCL # 


\ 

Factor -1 1 : Competence 
Wanti'Tig professional knowledge; skiljs and attitudes. 
Wanting'to be efficient and effective in their use. 

Problem Statement 


Factor 
Load i nq 


r 


. Planning instruction in different ways and for 

different ^purposes ^ ' v. 


.460 


68* 


Promoting student self-evaluat'ion 


.449 


11* 


Providing for individual learning differences" 


.440 


55* 


Having every student work up to his ability 


>|f(4l4 




73 Organizing my work and materials -^11 
96'' Learning to use alternative methods of 

^ instruct ion > .391 

32 Knowing about and having appropr iate "mater ii 1 s 

for learning ^ .387- 

26* Guid'ing my students to man^e themselves to do 

the things to. help them succeed in school .385 

58* Assessing my students' learning 

-376 

20* Helping students improve academically -37^ 

29^'' ^Creating interest in the topic being taught a ,365 

5lVr Having my students achieve competence in 

basic skills such as competence in expressing 

themselves effectively in both writing ard 

speaking -3^^ 

12 Learning about new methods of instruction .359 

kjif Having my students feel successf u 1 . i n school ,35^ 

71 Keeping up profess i'ona 1 ly .35^ 

59^*^ Extending learning beyond the cVassroom - 353^ 

ma. 

' kS Setting objectives for individual courses .335 

87 Demons traj^ ing student growth and learning .329 

105- Getting my s^tudents to enjoy learning^for its 

own sake , .327 

]k Having preparation time ^ .318 
. _ _ ^ : 

Factor Ml: Counteraction 
Wanting to overcome or counteract a course of interference. 

Factor 

TPCL;^ Py)blem Statement ^ Loading 

56 Eliminating practices which upset my students .k]k 

70 Eliminating parental interference' in my teaching AOJ 

* «■ 
85 f Keeping my students away from some things and 

people which may be a bad influence .391 

100 t- 



Removing students who are sources of fHustration 

Being as capable as my brightest student(s), 

Differentiating betweeh tasl<s of teachers and 
teacher aides 

Separating the effects of outside events from 
the classroom 

Avoiding teach irtg the poor 

Having personal problems affect my work 

Handlirtg problems which may have racial 
impl icat ions 



.388 
.3^9 

.338 

.332 
.328 

;319 

.'310 



,, . Factof IV: Support 

Wanting the understanding and sustenance of administrators 
and other teachers so that I can be efficient and feel 
prof ess'lona 1 . - 



d6 



Problem Statement 

Having cooperation and support from the 
administration ' ° 

Changing school policies and regulations 

Avoiding duties inappropriate to my professional 

Having confidence in my colleagues 



Factor 
Load inc 



.357 
35k 



,316 
.315 



Factor V: Remediation 
Wanting to improve life for my students by putting 
right conditions both inside and outside schools 

Problem Statement 



Improving the intellectual quality 'of mv 
students' homes ' 

Holding wor,thwhile conferences with parents 

Improving conditions so that students^can 
study better at home 



Ffector 
Load i nq 



.509 

.kso 



lOi 



101 



33* Encouraging parental Interert In s'chool matters 
21 Protecting/the class and individuals from harm 



Wani-Jnn I- . Facttfr VI : Control 

Wanting to get students to behave as I want them to behave. 



TPCL# Problem Statem^nf 



88* El iniinating inappropriate^student behavior 
5 Control lijig aggressi ve*student behavior 

to improper bahavior such as 



13 



SoMc.i-ting^appropriate student behavior 



91 
7V 
48 

75 
66 

1 

99 
90 



Enforcing considerate treatment of property 

Employing retribution or punishment 

Overcoming student apathy or outright dislike 

HelpFrig a student adjust socially or emotionally 

Having students present and onlime for all classes 
rehearsals, games, etc. classes. 

Maintaining order, quiet or control . 

HandUng problems which may have racial implications 

Overcoming a student's fp^^iinnc ^ ^ . ^ ' 

with himself fee.l,ngs of upset or frustration 



27* Maintaining student attention 
El imi nat ii 



63 



ing food from the classroom 



.402 
.30^ 



Factdr 
Loadi nq 

.508 

.408 



.3t92 
.384 

'.382 
.382 
.381 
.348 
.342 

.341 
.331 
.322 

.321' 
.318 
.307 



^^These factors are from the'combined d^ta of 4,0 elementary teachers, 
frequel^li!''"'' '^^'"^ ^-^hers indicated occurred most 



10^ 



if 
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APPENDIX V 

, TABLE OF SIX BOTHERSOMENESS FACTORS FOR 
ELEMENTARY TEACHERS (Combined Data) a.b 



Factor I :/,Cari ng 
Wanting to help students academically and personally 
Wanting the student to be efficient and effective.' 

TPCL# ProbI em Statement 

51 Helping my students know and accept 'themsel ves as they are 
83 Helping my students feel secure and unafraid 

90* Overcoming e student's feelings of upset or frustration 
with hi ms^ I f 

Having my students feel successful in school 



hi 
20 
68 
75 
105: 



Helping students improve academicafly 

Promoting student self-evaluation 

Helping a student adjust socially or emotionally 

Getting my students to enjoy learning for its own sake- 



Si* Having my students achieve competence in basic skills such 
as competence in expressing themselves effect-ively in both 
writing and speaking , ^ 

59 Extending learning beyond the classroom 

58* Assessing my students' learning 

89* Understanding and helping the atypical chHd. 

26* Guiding my students to manage- themselves to do the things 
to" help them succeed in school 

student work up to his ability 
11* . Providing for individual learning di ^^fe•rences - 

40 Planning instruction in different ways and for dfi^ferent our- 
poses 



Factor 
L oad! nc 

.5^3 

< . 

.527 
.517 

\lh 
.450 
.i»46 
.432 
.416 

.398 
.386 
.111 
• 111 

.351 
.350 
.328 

,3i6 



10.5 



, Factor I I : > I nc 1 us i on 
Wanting to establish and maintain rapport with students 
and other teacher^. Being interested in them and having 
them interested in me. 



o Factor 
Pr,ob1em Statement - Loadinc 



Having cooperation from peers, including 
student teachers 

Being an advocate for my students 
Eliminating food from the classroom 



Feeling secure and unafraid 



Li king my students 

Differentiating between tasks of teachers 
and teachen'a ides ^ 

Knowing subject .matter ' ^23 

Eliminating practices which upset my students .^1] 



M8 
AO] 
AO] 



Teaching whatever is necessary notwithstanding 
cOn trovers ia 1 subjects 



.371 



Making my classroom attractive and inter- 
esting .j^g 

Completing the work I have planned 339 

Being' awake and alert 

Clarifying m,y students' misconceptions 

Knowmg the names of a 1 1 my. students 310 

Protecting the class and individuals from harm .308 

Being toleraat of student differences 

V- ^ ■ — : . 



330 

328 



,303 



Factor III. Control 
Wantirrg-^o get students to behave as I want them to 
behave. 

Factor 

Problem Statement ^ Loading 

Controlling aggressive student behavior ASk 

104 



Employing retribution or punishment .1^56 

Responding appropriate l„y to improper behavior 
such as obscenity 

Removing students who are sources of frus- 

tration . ^^3^ 

Maintaining order, quiet or control . ^1^15 

Eliminating inappropriate student behavior .^oi 

Solic^iting appropriate student behavior ,^89 

Enfor<iing considerate treatment of property .379 

Maintaining student attention 31^3 

Enforcing social mores and folkways such as 
honesty and respect for teachers 

Overcoming student apathy or outright dis- 
1 ike 



-Problem Statement 



Having enough free time 



r" 

.326 

.318 



Monitoring the behavior of students outside 

the classroom but still in the school area ,316 



Factor IV: Funct iona 1 i sm 
Wanting to effect my work and control my time. 
Wanting others provide support for my efforts. 



Factor 
Load inq 



Changing school policies and regulations .ifif9 



M3 



Performing administrative functions such as 

administering standard ized tests , scheduling 

and doing "paperwork" 3yO 

leaving advisory\nd service help such as help 
in finding out about new instructional mater- 
ials, belp in ordering supplies or help in 
repairing A7\/ equipment ^1^2 

Teaching too many students' or large classes .328 

Avoiding duties inappropriate to my pro- 
fess iona 1 role * 



.321 



io;j 



105 



86 Having cooperation and supportuf rom the admini»s- 
tration 



\k* Havin^preparation* ti 



me 



,320 
315 



Factor V: Remediation 
Wanting to improve- life for ray students by putting 
right conditions both inside arid outside schoolsj 



/ 



Factor 



52 


'. ~~~ * 

Improving conditions so that students can- study better 
at home 


Loaa 1 nq 
.484 


•82 


ImfH-oving the intellectual quality of my students' homes 


.480' 


46 


Changing school policies and regulations 


.370 


80 


Avoiding duties imappropriate to my professional role 


.302 


\- 


Factor VI: Parent Relationships 
Wanting to have good relationships with parents built 
upon improayed interaction and understanding 




TPCL# 


Problem Statement 


Factor 
Load i nc) 


1 03* 


Telling parents that" their children have problems 


• 394 


99 


Handling problems which may have racial implications 


.359 ' 



^These factors are from the combined data of 410 elementary teachers 

b • ^ * ■ 

Asterisks (vV) den'ote items that teachers indicated were most 
bothersome. 
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Introduction 



* 

A problem arises when we have a goal and cannot achieve it. Everyone has ' • 
problems, teachers included. Some problems are personal and like the prob- 
lems all humans share. Other problems result from the nature of the spe- 
cial work of teachers. It is important for teachers, school districts 
teacher organizations and teacher educators to know what are teachers'' ^ 
problems so that conscious', planned efforts can.be made to consider and 
perhaps to reduce or eliminate them. 



D i rect i ons 

The problems on the checklist have been reported by elementary teachers 
They may reflect problems you encounter. In order to find out respond 
to each statement in two ways . 

EXAMPLE: Look at the sample problem statement below and one/ 
teacher's responses to it. Preface this and every problem 
statement with the words, "I HAVE A PROBLEM.'* * 



to 
3 



FREQUENT 



C 

o 

«/> 
to 
a 
a 
o 



• Accepting criticism 

5^32 1 



0) 
E 
Q) 



BOTHERSOME 



to 

<D 
E 
O 

CO 



to 
to 

O 



□ □ 
2 I 



The sample problem shows that the teacher felt that "accepting criticism'^ 
Is only an occasional problem but that when it happens it is extreme I y." 
bothersome. , , ^ 

You can see there are five choices related to the frequency of occurrence 
of the problem and to the extent of its bothersomeness , therefore many 
combinations of responses are possible. Remember to place a check mark 
in one of the frequent columns and in one of the bothersome columns f^r ' 
each probleiti'. 
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V) 

to 
5 



FREQUENT 



to 
c 
o 

(O 
(D 
U 
U 
O 



> 
0) 



□ □ □ 



"I HAVE A PROBLEM 



, 1 Provi-ding for individual learning 

5 4 3 2 » 1 differences 



□ □ □ □ □ 2 ^1' 



BOTHERSOME 



E 

LU 



JZ 



. o 



=]□□□[! 

5 4 3 2 1 



Tigpfnatfng pract ices, wh ich upset 'I I I I I I I I I 1 

5 ^ 3.. 2 1 my students 5 V . 3 V 1 



□ □ □ □ □ 3 Perform i ng adm i n i s tra t i ve f unc t i ons 
5 ^ 1 2 1 such as administering standardized 

tests, scheduling and doing "paper- 
work^' 



Q □ n □ □ ^ Getting stude 
5 ^ 3 2^ 1 * ^ le isure t ime ' 




5^321 



5 k 3 2 1 



nts / to use the i r 
wel 1 



5 Creating interest in the topic 
be ing taught 



6 Maintaining order, quiet or 
control 



7 Soliciting appropriate student 
behav ior 



w 

Knowing about and having appro- 
5^321 priate materials for learning 



□ c 



□ □ □ 

3 2 1 



9 Enforcing soc ial mores and folk- 
ways such Jas honesty and respect 
for teachers " 



□ □ □ □ □ 
5 ^ 3 2, 1 



n □ [z 

5 4-3 



□ □ 

2 1. 



□ □ □ □ □ 
5 ~ 3 2 1 



□ □ □ CI 

5 4 3 2 



n 



□ □ □ C 

5 4 3 2 



5 4 3 2 



5 4 3 2 1 



□ □ □ □ □ 

10 Removing students who are sourcfes 



of frustration 



□ □ □ □ □ 11 Helping my students to know and 



ERIC 



accept themselves as they are 
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5 4 3 ,2 



□ 
5 



z] □ an 

4 3 2 i } 



"I HAVE A PROBLEM . ^ 



FREQUENT 



' ID 

C . • 

. o 

2 ' ID* • C) 

X • > 

o - 



.BOTHERSOME 



1 ^ ^ 



o • 



1.2 Guiding my students to do the fl I f I P I -I [''r^ 

5^ ^ 3-2 1 • . things Which will' help them 5 T ' 3 2- 1 

, . * • ^ ^ ' ■' sQcceed in schoal'*^ • , . 

13 . Getting all my students to par- " I I f"^ I I I I" F. — I 
■ 5 k 3 2 1 .'ticipate in class . " V V 3 2 1 

O □ □ □ 

14 Overcomin'g a student's 'feelfngs | | | | | [ [ [ •[ ^ 
5.. T 3 2 1 , of upset or frjjstration wjth ; 5 /f 3 2^ 1^ 

h imse If • ' 

• 15 Getting my student? to achiev^^ | | | [ | I | !| | [ 

5^321 competence in»basic skiRs such 5 k 3 2 ' 

as in expressing themse Ives .ef- 
fectively in both writing and 

. . • . ■ 

□ □ □ □ □ 

16 tncourag ing pa renta 1 interest | I I I 1 I I 1 

5 .~ 3 2 1 in school matters / ' 5 V 3 2 1 

Pi 

□ □ □ □ □ 17 Eliminating inappropriate student I «^ | I "1 r~~~l [ I I I 
"5 3 2 1 behavior 5 4^3 -'2 1 

□ □□An 18 Getting my students to enjoy - | [ | | | - [ [ [ [ | 

5 3,21 learning for its own sal<e' 543 2"^ 

□ □ □ □ □ 19' Having enough time for active [ | | [ | [ [ [ [" — [ 
5 ^ ^ 3 2 1 teaching with student diagnosis 5 4 3 2 

and evaluation to do also 

□ □ t] □ □ 20 Improving life for my students. | | [ [ [ [ [ [ 

5 ^ 3^2 1 by putting right conditions both 5 k 3 2 \^ 

inside and outside schools 

♦ 

□ □ □ a □ 21 Helping my students feel secure I I I I I I I I I I 
• 5 ~ 3 2 1 and unafraid ' - 5 V 3 2 1 



FREQUENT 



^ - g 

.2 

>• I/) l_ 

12 CD 0) 

5 O > 

— o 5) 

< O 2 



"I HAVE.A PRO&LEM . . , 



1 09 



OTHERS OME 



E 



UJ iTi " ^ ^^^^ 



9 9 9 9 9 ITal-T' •as'^" ■ □ [|] □ d □ 



□ □ □ □ ■ 23 Responding appropriately to im- CID "CZ] CZD C] [Z] 



proper behavibr such as obscenities 5 ^ ' 3 2^ 1 

2k Getting students to behave as I I I I I I I i I I 1 

5 ~ 3 2.1 want them to behave V V 3 2 V 

UJ LJ □ n 25 Planning instruction in Afferent ,1 1 I ] I 1 r~I I 1 

5 4 3 2 ways and for different purposes ^5 3 2 T"^ 

I' ■ . 

□ □ □ □ □ 

26 Establ ishing and maintaining rap- F I I I I I I I -I 1 

/ 4 3 2 1 port with students and other 5 iT 3^ 2 1 

teachers--being interested in them 
and having them interested in me 

CD □ CI] Q □ 27 Monitoring the behavior of students^ I I I 1 I 1 I 1 I 1 

^ ^ 2 1 outside the classroom but still in T '-7-' 

^, the school area ^ 

□ □ □ □ □ 

28 Overcoming or counteracting sources I I I I' I I I — H i 1 

. 5 3 2 1 . of interference to my teaching 5 V 3 2 1 

□ □ □ □ □ 29 Keeping my students 'away from some P I F I ( I r~~\ I I 
5 ^3 2 1 things and people which may be a 5 k 3 2 1 



bad influence 



□ □ □ □ □ 30 Employing Vetribution or punish- I I I I I I I I f — I 

5^321 ment * 5^ "-y-^ 

31 Knowing how to differentiate be- I I I 1 F I I I r~~l 

5^.3 2 1 , tween student learning and psycho- 5 k 3 2 1 

logical probleirvs" \^ 



ERIC 



TPC-E 

110 



"I HAVE A PROBLEM . . " 
t 




FREQUENT 



o 

tf) I- 

O > 



no 



BOTHERSOME 



?> ? <0 



.. . a □ □ □ 32 Changing school policies-4nd regu- ' \Z1 [~] 

« 5 ^ 3 2 1 

C3 □ GZ] □ □ 33 Having- enough p;;eparation time> .' Q] 
5, ^ 3 2 1 5^+321 



•» 3 l Jl 

■> CIII\^II^ □ □ □ 3^ Feeling- free from anxiety-and fear □ Q 

35 Avoiding duties inappropriate to my | | | | p | . [ | |] 
5 H ' 3 -2 1 professional role 5^3 2"^ l"^ 

□ □ □ □ czr 

36 Improving the intellectual quality [ I I I I I I I 1 I 
5 ^ I 2 1 of my students' homes 5 iT' 3^ 2^ 1^ 

37 -Controlling my work and my time and | | | | | | [ [ [ | 
5^)321 'getting others to provide support 5^32 1^ 

\ for my efforts 

□ □ □ □ □ 38 Being awake and atert. p~| [ [ | | | 1 | 1 

5^321 5^+3 21 

□ □ □ □ □ 39 Getting cooperation and support -I I I I I 1 I I I I 
5^321 from the administration 5 V 3 2 V 

□ □ □ □ □ ^ Enforcing considerate treatment of I I I I I I I 1 1 1 

5 4 3 2 1 property 5 V 3 ^ 1 

[Z] [Z] □ □ □ 41 Differentiating between tasks of □ ^~^ r~] V~\ I 1- 

5 4 3 2 1 teachers and teacher aides. ^ 5 4 3^ 1^ 1^ 

42 Maintaining stuttenfattent ion \~~\ \ | [ 1 | 1 

^ 4 3 2 1 5 i-Tj-J 321 



TPC-E 



Ill 



(? 

FREQUENT 



"I HAVE" A PROBLEM . . ; »| 



ID 

c 



(A 
>• 
CD 




0) 



BOTHECSQMk 



a) ID 

E x: 



n □ m cn a 

^3 Overooming anxieties related to I I I I I 1 I 1 I 1 

5 ^ ^ 2 1 bel ng Supervised ^ ^ U o"^ i""^ 

Helping students improve academi- Q]] 

□ □ □ □ □ ^5 Overcoming student apathy or out- I I I I I I I \ I 1 

5, ^ 3 2 1 right dislike 5 V 3 2 ^ 

□ .p... co.:.o„s so .a. ... □□□□□ 
^^321 dents can study better at home 54321 

□ □ □ □ □ ■ ^7 Helping students academically and I I I I I I I I I 1 

5^32-1 personally— helping them to be 5^321 

»/ efficient arjd effective 

■ ' . \ 

n HZ] mi dl n ^ Assessing my students' learning Q Q]] 

^ ^ ^ • 5 4 3 2 1 

□ □ □ □ □ 49"- Understanding and- helping the I I 1"^ I 1 I 1 I 1 

5 ~ 3 2 1 atypical child 5 jT 3 • 2 i 




□ □ □ 50 Having enough free t im^ ' p [ | [ | [ [ [ [ [ 

□ □ □ □ □ 51 Learning to use alternative methods I I I I I I I I I 1 

5 ^ ' 3 2 1 of instruction ^ 5 4 3 2 1 

□ □ □ □ □ 

52 Gaining professional knowledae I I I I I I I 1 I 1 

,5 ^ I 2 1 Skills and attitudes. and being' 5 4 3 2 1 

efficient and effective in their use 

11^ □ 53 Liking my students GU □ □ □ □ 

5 4' ^ 2 1 

TPC-E 
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•M HAVE A PROBLEM . . . 



FREQUENT 



m 

c 
o 



>• 

J 




(D 
U 


Q) 


< 

□ 

s 




O z 

Q □ □ 

3 2 T 


□ 

5 


n 


□ □ □ 


□ 

5 


□ 


n 

3 


□ □ 

2 1 


□ 

5 


□ 


□ 
3 


□ n 

2 1 


□ 
5 




□ 
3 


□ □ 
2 1 


1 1 

5 




□ 
3 


□ □ 

2 1 


□ 
5 




□ 
3 


□ □ 
2 1 


□ 
5 




□ 
3 


□ □ 
2 1 


□ 
5 




m 

3 


□ □ 
2 • T 


5 


□ 
4 


3\ 


n 

2 . 4 



•0) 

I 

L. 

X 



BOTHERSOME' 



i 



to 

0) 



Sk Getting every student to work up' 
tc)^.his abi 1 i ty 



(0 



o 
2: 



iren 



have problems 

CompJeting the work I have planned 
Promoting student self-evaluation 



58 Handling problems wh'^feh may have 
rac ia 1 •imp 1 i cat i ons 



59 Establishing good relationship's 
with parents built upon improved 
interaction and understanding' 



60 Extending learning beyond the 
classroom 



□ □ □ □ □ 

5 ~ 3 2 1 

• \ 

IZ] □ □ □ 

5^321 



^ □ □ □ □ □ 
■^5 4 3 2.1 



5 ~ 3 2 1 



□ □ □ □ □ 
5 4 3 2 1 



□ □ □ □ □ 
5^321 



□ □ □ □ □ 
5 4 3 2 1 



fZ] □ □ 62 Hold ing worthwhile conferences with 

parents ' » 



5 4 3 2 1 



□ □ □ n □ 

5 4 3 2 1 



I I I I I t M ' I ' I I 64 Knowing subject matter 
5 4 3 2 1 



- ' 7" •c=r...-.-."!4 
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11.3 



□ □ □ □ □ 

5 4 3 2 1 



FREQUENT 



10 

c 
o 

in 
(0 

u 
u 
o 



u 

> 

0) 



D □ □ □ □ 

5 ~ 3 2 1 



2 



65 



□ □ □ a □ 66 
^ 3 ^ 1 



''r HAVE A PROBLEM 



Eliminating parental interference 
in my teach ing • 

Getting the unde|-stand ing and sus- 
tenance of administrators and other 
teacher? so that I can be efficient 

and feel professional 

• If 



\ 



13 





BOTHERSOME 
1 






10 


«• 


u 

•M 


1 


*j 


X 




o 
z 


□ 
5 


□ □ 

h 3 2 


1 


□ 
5 


□ m □ 

'h >3 2 


□ 

1 



o 

ERIC 
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APPENDIX X ' 

TABLE OF FORTY-TWO PROBLEMS FOR SECONDARY TEACHERS 

(Combined Data)'a.b 



<5> 



I tern ^ 

on . Bother- 

TPCL PROBLEM STATEMENT , some 



Frer 
quent 



55 Having every student 
workup to his abil- 
ity../,. 

^ Overcoming student 
^athy or outright- 
dislike 



91 Enforcing consider- 
ate treatment of 
property. 



105 



Getting my students 
to enjoy learning 
for i ts own sake. . . , 



.68" 



.68 



.66 



88 Eliminating Inappro- 
priate student beha- 



vior. 



97 



Removing students 
who arp sources of 
frustration 



5 Controlling aggres- 
sive student beha- 
vior 

41 Getting students to 
use their leisure 




time well 



.60 



50 



Monitoring: the beha- 
vior of students 
outside the class- 
room but sti 1 T In 
the school -area 

1 Maintaining order, 
quiet or control 



.59 
.58 



.73^ 



.37 



.hi 



.63 



.32 



.58 



Mo 



Item 
Ion 

rPCL PROBLEM STATEMENT 



Bot^er- 

some 



\h Having preparation 



\ 



t ime. 



2I MalRta mlng student 
attention 



3 Having al 1 my stu- 
cfi^nts participate -in 
class 

39 Teaching too many 
students or large 
classes ... 1 



.55 
.^8 

.57 

.57 



51 



66 



28 



Having my students 
achieve competence 
in basic ski 1 Is such 
as competence in ex- 
pressing themselves 
effectively in both 
writing and speaking 

Having students 
present and on time 
for al 1 classes, re- 
hearsals, games, etc. 

Enforcing social 
mores and folkways 
such as honesty and 
respect for teachers 



.57 



29 



11 



Creating interest 
the* topi c bel ng 
taught 



I n 



Providing for indi- 
vidual learning dif- 
ferences 



.57 



.56 



.55 



67 Having enough free 

t Ime 54 



Fre- 
quent 



.^8 
.34 

.50 



.58 



.37 



.39 
M 

.51 

M 



1 1 [j 



1 
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Item 

on ' Bother- Fre- 

TPCL PROBLEM STATEMENT ^some aueni- 



19 Knowing how to dif- 
ferentiate between 
Student learning and 
psycho logical p rob - 
lems.. . I 

kZ Responding appropri- 
ately to improper 
behavior such as ob- 
sceni ty 



7^ Employing retribu- 
tion or punishment. 

Having my students 
• feel successful in 
$ch^ol 



101 Having my stu(?ents 
^ , value school maf-ks 
and grades 



13 Soliciting appropri- 
ate student behavior 

kS Changing school pol- 
icies and regulations 

26 Guiding my students 
to manage themselves 
.to do the things to 
help them succe d in 
school . . / 

. 20 Helping students im- 
prove academically.. 

77 Performing admini- 
' strative functions' 

such as ' admini ster- 
ing standardized 
tests, schedul i ng and 
doing ''paperwork'*... 

( SO Overcoming a stu- 
dent ' s feel ings of 



.52 



.5 1 

.5^1 

MS 
.k8 



.38 




.^3 



I tem 
on 

TPCL PROBLEM STATEMENT 



Bother- 
some 



upset or frustrati.on 
with himself 

103 Telling parents that 
thel r chl 1 dren have 
problems 

33 Encouraging parental 
Interest in school 
matters 



^3 Ki'nowlng and enforc- 
ing school pol icies 
and regulations. . . . , 



85 Keeping my students 
away from some th i ngs 
and people which may 
be a bad influence.. 

92 Knowing about anil 
having appropriate 
materials foir learn- 
ing. . 



59 Extending learning 
beyond the classroom 

40 Planni ng i nst ruction 
in different ways and 
for different pur- 
poses 

58 Assessing my stu- 



dents ' learning, 



68 Promoting student 
self-evaluat ion. . . 



Completing the work 
l\have planned 



3^ Making my classroom 
attractive and in- 
teresting 



.46 



.43 



M3 



.k2 



Ml 



Pre- 
quent 



.37 



.33 
.39 



.37 
.36 

.32 
.31 



aThese problems are from the combined data of 527 secondary teachers. 

bothersome°''^'°" °^ '^f^^^^"^ (N=527) who indicated th^^t a specific problem was 



dproportion of teachers (N=527) who indicated that a specific problem occurred 
frequently 

erJc » 



APPENDIX Y 

TABLE OF FIVE FREQUENCY FACTORS 
FOR SECONDARY TEACHERS (Combined Da.ta) a.b 



nis 



37 

73 

95 
17 
,16 
18 



• ^ — ^ 

Factor I : Securi ty 
Wanting to feel free from fear and anxiety i 

1 tem 


• 

■ Factor 
Loadl nq 


25 


. Lt ki ng my students 

•> 




.642 


8 


Knowing Subject matter 




.601 




Being awake and alert 

» 


• 


.586 


2k 


Being professional in my relationships with 


col leagues 


1 .505' 


72 


Feeling secure and unafraid. » 
» 






' 79 


Treating all my students fait*ly 




\ ^ .462 


7 


Developing and maintaining student rapport, 
and respect 


affect i on 


.411 - 


30 


Being as capable as my brightest student(s) 




.404 


76 


Seeing the use for and making lesson plans 




. .399 


32 


Accepting critici sm 




.396 


k 


Explaining clearly when 1 teach 




.392 


60 


Using A-V equipment 


to 


. .384 


69 


Being tolerant of student differences 




.382 



Having cooperation from peers, including student teach- 
ers (J ^ ' 

Knowing the names of all my students 
Organizing my work and mater4als 

Developing 'and maintaining affiliation with my colleagues 

Having students accept my method for grading 

Feeling successful and important 

Enjoying teaching more ^ 

/ 11/ 



.382 
.375 
.371 
.358 
.358 

.356 
.356 
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• 

84 


Teaching for objectives I conslcier worthwhile- • 


. .352 


49 


Setting objectives for individual courses ^ * - 


^ .348 


40* 


Planning iristructibn in. different wa|s and for different 
purposes 


• 312 


71 . 


Keeping up professionally , , ^ 


.326 


44* 


Completing the work 1' have planned 


.308 




Knowing and enforcing s"^|^h^ol policies and regulations. 


.304' 




Factor .1l : Control 
Wanting to get students to befiave'^as 1 want them to behave. 

Item ' ^ — 


• 

Factor 
Load i nq 


88* 


' If 

Eliminating inappropriate student' behavi or 


.515 


97 


Removi ng^^students who are sources of frustration" . 


^506 


1 


Maintaining order, quiet or .control 


.483 


5 


Controlling aggressive student behavior 
Employing retribution or punishment 


.432 


74 


■ .395 


42 


Responding appropriately, to improper behavior such as 
obscenity * 


.368 


27* 


Maintaining student attention 


.365 


48'- 


Overcoming student apathy or outright dislike 


.350- 


66* 


Having srudents present and on time for aJ 1 classes, re- 
hearsals, games, etc. 


.346 


13 


Soliciting appropriate student behavior - - \ ' ' 


.339 


63 


Eliminating food from the classroom 


.334. 




rdctor Ml , invigoration 
Ijl^nting to vitalize my students' interests in learning 
and i mp rove t he i r * ach i evement-. 

"J 

1 tern 


Factor 
Loadi nq 


55* 


Having every student worl< up to his ability 


.'507 



f 



118 



118 



105* Getting my students to enjoy learning for its own sake .^85 

51* Having my students achieve competence in basic skills 

such as competence in expressing themselves effectively 

In both writing and speaking ,k68 

-» 

59* Extending learrving beyond the classroom - .k]0 

58*" Assessing my students' learning ' " ' 393 

^7* Having my students feel successful In school ^ .384 

26* (Jjifdlng my students to manage themselves to do the things 

td help them succee^d in school '. 37I 

4l''* ^Getting students to use their leisure time well .365 

20 Helping students .improve academical ly .363 

96 . Learning to use aliernative methods! of instruction ..337 

40* Planning^ instruct'Kon in difrferent ways and for different 

puf^ses' - " .317 

29* Creating interest Jn the topic being taught ' .311 

^68'V Promoting student self-evaluation , ,302 

11* Providing for in3ividual learning differences / .3OO 



4 

Factor IV: Remediation 
^ Wanting to improve life for my students by putting right 

conditions bdth inside and outside schools, , 

Factor 

I tem J J Loadi nq 

9 Helping parents to understand school practices .417 

78 Assisting parents having difficulty with their children , .407 

75 Helping a student adjust socially or emotionally .391 

52 Improving conditions so that students can study better^, 

at home . , ,386 . 

85^ Keeping my students away from some things aad people 
^ which may b^ a bad influence ' ; ^ .358 

22 Holding worthwhile conferences witb parerjts ^ .356 

lliV ; ^ . 

ERIC ^ 
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• 

Telling parents that their children have problems 


.3^3 


5^ 


Developing and inal ntai ni ng rapport with parents 


.3^1 


90 


Overcoming a student's feelings of upset or frustration 
• wl th himsel f / 


.320 


53 


/ 

Sepa^arTTTig the effects of outside events fronn the class- 
room 


.31^ 


33* 


Encouraging parental interest in school matters 

0 * 


.307 


19 


Knowing how to differentiate between stu^dent learning and 
psycho 1 ogi cal probl ems 


.301 




Factor V: Time 
Wanting time to get both professional and personal 
things accomplished. 

1 tem 


— t = ♦ 

Factor 
Loadi ng 


li»-v 


Having preparatl'on time 


.485 


67* 


Having enough free time . , 




93 


Having advisory and service help such as help in finding 
out about new instructional materials, help in ordering 
supplies or help in repairing A-V equipment 


.331 



^These factors are from the combined data of 527 secondary teachers. 



°l tern with asterisk's (*) denote items that teachers indicated 
occurred most frequently. 
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APPENDIX Z 

TABLE OF EIGHT BOTHERSOMENESS FACTORS 
FOR SECONDARY TEACHERS (Combined Data) a.b 



120 



V 



ERIC 



*^ Factor I : Invigoratlon 

i Wantlllg to vitalize my students* interests In learning 
and improve their achievement. 



Factor 





1 tem 


Load! ng 


51*. 


Having my students achieve competence in basic skills 
such as competence in expressing themselves effective- 
ly In both writing and speaking. ^ 

o r * * ^ 




20-V , 


Helping students improve academically 

* 


.Hoy 


105* 


Getting my students to enjoy learning for its own sake 

^ 0 


• HZ^ 


it7* 


Having my students feel successful In school • 

.V 

Guiding cny students to manage themselves to do the 
things to help them succeed in school 




26* 


.408 




Havina eveTv student work up to his ability 


.403 


3* 


Having all my students participate in class 




27* 


Maintaining student attention 


.353 




Creating interest in the topic being taught 

$ 


.349 


59* 


Extending learning beyond the classroom. 


.348 


11* j 


Providing for individual learning differences 


,303 




Getting students to use their leisure time well 


.303 


*81 


Helping my students know and accept themselves as they 
dre 


.301 




V 

Factor 1 1 : Time 
' Wanting time to get both professional and ^personal 
things accomplished. 

1 tem 


Factor 
Loadl nq 




Having j)reparation time 


.582 


67* 


Having enough free time 

121 . ' 


.463 



I 



121 



■ ; 



77* Performing •administrative functions such as administer- 
ing standardi zed" kests , scliedul i.ng. and doing "paperwork" 



.329 



ERIC 



Fact^ 1 1 I : In?: 1 us Ion 
Wanting to establish and mafntaln rapport with students, 
other teacKers and administrators. Being interested in 
them and having them interested in me. 



13* 
28* 



I tem 



I teqi' 



88''^ Eliminating inappropriate student behavior 

97* Removing studegts who are sources of frustration 

IVf Malntafning ord^r, quiet or control 

5* Controlling aggressive student behavior 

42* Responding appropriately to improper behavior such as 
obscenity 



SoliciJ^ng appropriate student behavior 

EmployingiNrjetribution or punishment 

Enforcing considerate treatment of property' 

Having students present and on time for all classes, re- 
hearsals, games, etc. , 

Enforcing social mores and folkways such as honesty and 
respect for teachers 



Factor 



7 


Developing and rpai ntai ni ng student rapport, affection 
and respect 


.463 


25 


/ 

L1l<ing my students 


..427 


8 


Knowing subject matter 

Feeling successful and important ^ 


.382 


16 


. .358 


10 


Being awake and alert 


.342 


' 18 


Enjoying teaching more 


.341 



Factor IV: Control 
Wanting to get students to behave as I want-them to behave 



Factor 
Loadi nq 



.509 
.499 
.471 
.432 

.381 
.367 
.359 
.3^9"- 

.336 
.309 
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27* 


Maintaining student attention 


.308 

'■ 


# 


Factor V: Parent Rel at fonshi n«; 
Wanting to have good relationships with- parents built 
upon improved interaction and understanding. 

Item- ^ ' , 


Factor 
Loadi nq 


33* 


EnpH|t*aging parental interest in school matters 


Mo 


52 


Improving 'conditions so that students can study better 
at home 


M2 


9 


Hel ping*parents to understand school practices 


.396 


. 82 


Improving the intellectual quality of my students* homes 


.376 


78 


Assi'Sting parents having di f f icul ty wi th their chitdren 


.300 


1 ' 

j 

J 


Factor VK* Nurturancp 
Wanting to help students who have problems. 

1 1 em 


Loadi nq 




If 

Overcoming a student's feelings of upset or frustration 
wi th himsel f ^ 


.5^8 


89 


Understanding and helping the atypical child 


.423 


•75 


Helping a student adjust socially or emotionally 


.380 


81 


Helping my students know and accept themselves as they 
are ^ 


.320 


83 


Helping my' students feel secure and unafraid 


.315 


103^' 


Telling parents that their children have problems 
■■ . £ . 


'.301 


f 


s 

Factor VI 1 : ^Support 
Wanting the understanding and sustenance of administra- 
tors and other teachers so that 1 can be efficient and 

feel professional . 

i 

1 1 em 


y ■ 

Factor 
Loadi nq 


'62 


Having confidence in my colleagues 


.482 


95 


Developing and maintaining affiliation with my colleagues 


.399 
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Zk Being professional in my relationships with colleagues .390 

86 Having cooperation and support from the administration .386 

46* Changing school policies and regulations ^ .383 

80 Avoiding duties inappropriate to my professional role .330 

y7 Having cooperation from peers, including student teachers .318 



Factor Vi 11 : Effici'ency 
Wanting to have skills and to accpmpllsh tasks considered 

essential to learning* 



I tem 



Factor 



ko 


Planning instruction in different ways and for different 
•purposes 




96 


Learning to use alternative methods of instruction 


.411 


V 60 


Using A-V equipment ' 


.358 


71 


Keeping up professionally 


.3^6 


^^9 


Setting objectives for individual courses 


.337 


76 


Seeing the use for and making lesson plans 


.301 



^These factors are from the combined data of 527 secondary teachers 

^Asterisks ('V) denote items that teachers indicated were most 
bothersome. 
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NOT TO BE REPRODUCED WITHOUT . '^4 
PERMISSION OF THE AUTHO RS 



APPENDIX AA ' 

TEACHER PROBLEMS CHECKLIST: SECONDARY FORM (TPC-S) 
Donald R. Cruickshank 
John J. Kennedy 
Betty Myers 
^ The Ohio State University 



I ntroduct Ion 



A|Mob1e(n arises when we have a goal and cannot achieve It. Everyone has 
pFWlems , teachers included. Some problems are persojpa'l and like the prob- 
lems all humans share. Other problems result from the nature of the spe- 
cial work of teachers. It is important for teachers, school districts, 
teacher organizations and teacher educators to know what are teachers* 
problems so that conscious, planned effort? can be made to consider and 
^perhaps to reduce or eliminate them., 



Di rect ions . . - 

The problems on thp checklist have been reported by secondary* teachersT^ 
They may reflect problems you encounter. In order to find out respond 
to each statement in two ways , 

EXAMPLE: Look at the sample problem statement below and one 
teacher's responses to it. Preface this and every problem 
statement with the words, HAVE A PROBLEM." - ; 



in 

ID 



FREQUENT 



m 
c 
o 

(/) 
to 
o 
u 
o 



L. 

> 



□ □[!]□□ 
54321 



Accepting criticism 



E 



BOTHERSOME 



to 

JC 

B 

E 
O 
CO 



[!]□□□□ 
5 4 3 2 1 



The sample problem shows that the teacher felt that 'Accepting criticism" 
Is only an occas iona 1 problem but that when it happens It is extreme ly 
bothersome, < 

You can see there are five choices related to the frequency of occurrence 
of the problem and to the extent of its bothersomeness , theref5re---fpany 
combinations of responses are possible. Remember to place a check mark 
In one of the frequent columns and in one of the bothersome columns Tor 
each problem. a 

12U . 



U5 



FREQUENT 



m 

c 
o 

in 

S 

o 
o 



L. 

0) 

> 
z 



□ □ n □ □ 

5 T 3 2 1 



"I HAVE A PROBLEM ..." 



Helping students adjUst socially 
or emotional ly 



BOTHERSOME 



X 



(0 



CO 
ID 



n □ □ □ n 

5 ^ 3 2 1 



□ □ □ 2 

5 U 3 2 1 



Helping parents to understand 
school practices 



□ □ □ □ □ 
5 k 3 ^2 1 



□ □ □ □ □ 3 
5^321 



Performhfig administrative func- 
tions such as administering 
standardized tests,- scheduling 
and doing "paperwork" 



,^J^ □ □ □ □ 
"5^321 



^ni □ □ □ □ 

5^321 



k ' Getting students to use their 
leisure time wel 1 



Q S □ □ □ 
5 4-3-2 1 



□ O □ □ □ 5 Creating interest in the topic □ □ □ □ O 

5 " 3 2 1 being taught 5 V 3 2 1 



I I I I i i I I I i 6 Maintaining order, quiet or 
S k 3 2 1 control 



a □ □ □ □ 
54321 



□ □ □ □ □ 7 

5 T 3 2 1 



Soliciting appropriate student 
behav lor 



54321 



{ I I I I I I I I | - , 8 Knowing about and having appro- 
5 4 3 2 1 priate materials for learning 



□ □ □ □ □ 



2 1 

HI 



□ □ □ □ □ 

5^321 



Enforcing social mores and folk- 
ways such as honesty and respect 
for" teachers 



n n n □ □ 
54321 



□ a □ □ □ 10 
54321 



Removing students who are sources 
of frustration 



□ □ □ □ □ 
5.4 3 2 1 
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FREQUENT 



in 



m 

c 
o 

in 

ID 

O 
u 
O 



2: 



□ a a E3 □ n 

5 4m -ig - 2 1 



'M HAVE A PROBLEM . . 



Providing for individual learn- 
ing differences 



0) 
B 
0) 
i. 



LU 



BOTHERSOME 



ID 



□ □ □ 



3 



□ □ □ □ □ J2 
5 ~ 3 2 1 



Guiding my students to do the 
thirfgs which will help them 
succeed in school 



□ □ □ □ □ 
5 ^ 3 2 1 



□ □ □ □ □ 13 
5 .'t 3 2 1 



Getting all my students to parti- 
cipate in class ♦ 



I I r~| r~| I I I I i|4 Overcoming a student's feelings 



h imself 



□ □ □ □ □ 15 
54321 



Getting my students to achieve 
competence in basic skills such 
as in express in;^ themselves 
effectively in^oth writirig and 
speaking 



□ □ □ □ □ 
5 . ^ 3 2 1 

□ □ □ □ □ 

5 T 3 2 1 



□ □nan 
5^321 



i I I I I I r~~| I I 17 Eliminating inappropriate student □ □ □ □ □ 
5 li 3.2 1 behavior 5^321 



□ □ CZl □ □ 18^ 
54321 



Getting my students to enjoy learn- 
ing for its own sake 



54321 



□ □ □ □ □ 19 
5 4 3 2 1 



Developing confidence in my col- 
leagues 



□ □ □ □ □ 
54321 



-□ □ □ a 20 
54 3 2 1 



Establishing good relationships 
with parents built upon improved 
interaction and understanding 



□ o □ n □ 
543 21 



TPC-S 



I 
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"I HAVE A PROBLEM 



■FREQUENT 



e 

o 

§ 8 5t 



BOTHERSOME 



! I 

s o 

UJ «/> z 



rn ED B □ □ 21 Developing and maintaining affil- □ □ Cll □ 
h"^' 3 2 1 iation with my coUeagues 3^ ^ 3' 2 



I I □ □ □ □ 22 Controlling aggressive student □ □ □ □ □ 

5^ 3 2 1 behavior - 5 T 3 2 1 

0 

I I I I |~] i 1 r I '23 Responding appropriately to improp- [^2 [ZD [ZU CZ] (ZZl 

5^ TT 3"^ 2 1 behavior such'as obscenities 5 £f 3 2 1 

j \ I 1; I I □ O 24 Establishing and maintainijig rap- CD CZ] □ □ O 

5 4 3'*^ 2 1 port with students, other teachers 5^321 

and admi n I strators~bein|l^ Interest- 
ed in them and having them inter- 
ested in me . 

i I □ □ □ □ 25 Finding time to get both profgs- □ □ □ □ [Z] 

5 ri^' 3 2 1 sional and personal tbings accom- 5 3 2 
Y plished [' 

I I □ dl □ (ZD 26 Planning instructiot|) in different [~] □ □ □ □ 

5,43 2 1 ways and for different purposes 5 . ^ 3 2 1 

I I □ □ □ □ 27 Monitoring the-behav ipr of s tudents " □ O □ □ □ 

5 4 3 2 1 outside the classroom but stiill in 5 ^ 3 2 1 



the school area 



I I rn f I m □ 28 Peenng free from anxiety an|||fiar □ □ □ □ □ 
5 V 3 2 1 Is 5 V 3 2 1 

* I 

" I I 1 I I I I I I 1 29 Keeping my students away from sortie ^Zl CZl CD CZl CZ] 
54321 things and people which may be a 5^321 

bad influence 

r — I I I I I I I I ~] 30 Employing retribution or punishment [~) I I [II] IH] 

5 /t 3 2 1 ' ' ' 5 .3 2 1 

TPC-S 

126 . 



"I HAVE A PROBLEM . . ." 



FREQUENT 



m 

c. 
o 

at 

3 

U 

o 



'1. 

35- 



t BOTHERSOME 



X 

UJ 



(0 
JZ 



CO 



O 



□ □ □ □ □ 

5 T 3 2 1 



31 Knowing how to differentiate be- 
tween student learning and psycho- 
logical problems 



I I I I I I I I I I 32 Changing school policies and regu- 

5 4 3 2 1 , lations 

j I I ' I I I I I I I 33 Having apough preparation time 

5 " 3 2 1 ^ 



□ □ □ □ □ 
5 ~ 3 2 1 



o □ □ □ □ 

5 k 3 2 1 



□ □ □ □ □ 
5 ~ 3 2 1 



I I rn I I I I I I 3^ Getting the understanding and sus- (~] []]^ I I 

5 k 3 2 1 tenance of administrators and other 5 ^ 3 2 1 



teachers so that I can be efficient 
and feel professional 



□ □ □ □ □ 35 Being professional in my^relat ion- □ □ □ □ □ 
5 if 3.2^1 ships with colleagues 5/^321 



□ □ □ □ □ 

5 T 3 2 1 



36 Using A-V equipment 



I I I I I I I I I I 37 Getting students to behave as 
5 If J 2 1 want them to behave 



38 Being 

5 3 2 1 



awake and alert 



□ □ n □ □ 

5^321 



• □ □ □ □ □ 
54-3 2 1 



( 1 □ □ □ □ 39 Developing and maintaining student □ □ □ dl □ 

5-4 3 2 1 rapport, affection and respect 5 ^ 32 1 

I I Q □ □ □ ^0 Enforcing considerate treatment ■ □ □ □ C3 □ 

5 ~ 3 2 1 of property 5^321 



:RIC 



TPC-S 

12i) 



"I HAVE a' problem . . 



FRggUENT 

! 



< 

□ n 

5^ Tp 



10 

c 
o 

tf) 

(D 
U 
U 

o 



u 

0) 

> 



I I I I f I ^1 Getting my students to value 
3 2 1 school marks and grades 



□ O □ □ ^2 Ma intaining student attention 

5 T^"^ 3 2 1 



□ 

5 


9 


□ 


IZl 


5 


k 


f i 

□ 


□ 


5 




□ 
5 




□ 


□ 


5 








□ 




5 




□ 
5, 





I I I I ^3 Having students present and on 



time for all classes, fehearsals, 
games, etc. 



I I I ) I I ^4 Helping students improve academi- 
3 2 1 cally 



I I I I I I 45 Overcoming student apathy or out- 
3 2 1 right dislike 



46 Improving conditions so that stu- 
dents can study better at home 



in learning and improving their 
ach ievement 
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BOTHERSOME 



£ 

X 



ID 

§ 



o 



□ □ □ □ □ 

5 ^ 3 2 1 



5 4 3 2 1 



□ □[!]□□ 

5 4 3 2 1 



□ o □ o □ 

5^321 



□ □ □ □ □ 
5^321 



□ [□□□□ 
5 T 3 2 1 



□ □ IZ 

5 4 3 



□ □ 
2 1 



iZl □ ^I] Assessing my students' learning Fl Fl 



atypical child 



□ □ □ □ □ 
4 3 2.1 



I I □ □ □ 50 Having enough free time 

5, ~ 3 2 1 



□ □ □ □ n 

5^321 



TPC-S 

J 30 
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]30 



"I HAVE A PROBLEM . . 



FREgUENT 



BOTHERSOME 



4> ID 

X 6 o 



' m <0 . , O 

5 O > 

CD im CZ] CZ] □ 51; Learning to use alternative methods?^ Q 

5^321 -'of instruct ion -5^321 

■>□ □ □ □ □ 52 Having skills and accomplishing □ □ □ □ □ 

A 5 ^ 3 2 1 tasks considered essential to 5^321 

learn ing 

□ □ □ □ □ 53 Liking my students ■ □ □ □ □ □ 
5^3(21 '54321 

CZl CZl □ □ □ 54 Getting every student, to work up □ □ (""1 P"! I I 

54321 to his ability 5 V 3 1 

□ □ □ □ 55 Telling parents that the i r ch i Idren □ I I PI I II | 
,5-4 3 2 1 have p rot) 1 ems '5 4 3 2 1 



□ □ O □ □ 56 Completing the work I have planned I I | | j | | ^ j | 
54321 54321 

□ □ □ □ □ 57 Promoting student self-evaluation F I (TH I II II I 
5^321^^ 543^2 1 

O im CU UD UD 58 Knowing and enforcing school poll- [~] □ Q] Ll] □ 

54321 cies and regulations ^ 4321 

[m □ □ □ □ 59 Helping students who have problems ^1 I I I | II [ 

5 4 321 5 3 2 1 

□ □[!]□□ 60 Extending learning beyond the 

5 ^ 3 2 1 class room 5^321 

□ □ □ □ □ 61 Teaching too many students or □ □ □ □ □ 
54321 ^^^^ classes 5 4 3 2 1 

ERIC , 



^31 



"I 'HAVE A PROBLEM . . ." 



FREQUENT 



§ 

5 S 5 

- S ^ 



BOTHERSOME 



CD ^ ''^ ID 



j 1 [~] 62 Holding worthwhile conference's □ [~] [H CI] □ 

5 3 2 1 with parents 5 ^ 3 2 1 

I I I I I I ( I I I 63 Getting my students to feel success- □ □ CZ] CI] 

5 U 3 2 !■ ful fn school 5 ^ 3 .2 1 

□ □ n n n Knowing subject matter , □ 

r~1 I I I I I 1 I I 65 Making my classroom attractive and □ □^.[Zl [Z] CIl 

54321 interesting 5 ^ * 3 • " 1 

□ □ □ □ O Improving life f^)r my students by □ [13 O/Q 
5 Zf 3 2 1 putting right conditions both in- S ^^3 2 ^\ 

side and outside schools ' • ' . ' I 

- . " ■ - V / . 

I 1 I I J I □ □ 67 Assisting parents having difficulty □ □ □ □.,'0 

5 k 2 1 with their children 5 ^ I ^ • ^ 

p " ^ • 

I I I I □ □ □ 68 Getting advisory and service help O tlT □ O Q 

5 TP 3 2 1 " such as help in f ind ing out about S ' 3 2 ) 

hew instructional materi'als, heVp _ ' 

^ in ordering suppl ies^ or^help in ^ 
repairing A-V equipment 

• ' ' ' ' ^ ^. ^ 

□ n □ □ □ 69 Av.oiding teaching the poor Q □ □ ' D O 
u_j i_4 ^ 2 1 ' . . .. '5 ^ " ^ 2 ^ 

rn CZ] ZH ZH ZD 7° Gaining control' over what Tcan ZH ZH ZZ CZ ZD 

5 4 3 2 1 . and cannot do as a teacher and 5 ^ 3 2 1 

Influencing decisions that affect 

me as a teacher ^ 

j I I I I I I I I I 71 Avoiding duties inappropriate to □ □ □ □ □ 

5 4 3 2 1 my professional role ' 5 - ^ 3 2 ^1 

132 



ERIC 



TPC-S. 



FREQUENT 



ID 



m 
c 
o 

3 

O 
O 



L. 

> 

s 



□ □ □ □ □ 

5 ~ 3 2 1 



"I HAVE A PROBLEM . . ." 



72 Enjoying teaching more 



132 



BOTHERSOME 



4) 



i. 



tJJ 



(0 
JZ 

I 



to 



(0 



□ □ □ Q □ 

5 " 3 2 1 



I I □ □ □ □ 73 Feel ing, successful and important CH □ D 
5"^ 3 2 1 „ " 5 ^ .3' 2 



□ □ □ □ a 

5 ~ 3 2 1 



74 Controlling and using my profes- » (~] \Z2 [HI [H] 
sional time in the mt)st functiorial, 5 4 3 2 
efficient way , 



I I □ □ Q [~] 75 .Using group activities 
.5 4 3 2 1 - 



□ □ □ E3 □ 

5 4 3 2,1 



I I I I I I I I - j^^ " I . 76 keeping up profess iona 1 ly 
5 4 3 2 1 " - 



□ □ □ □ □ 

5 . nr 3 2 1 



j; ) |~n I I I I I I 77 Being, awal<e and alert 
5 4-3.21 



□ □ □ a □ 

5 4 3 2 1 



I 1 ["""1 I I I I I I 78 Establishing and maintajniNg 

5 If 3 2 1 rapport with colleagues and 

students 



□ □ □ □ □ 
^ 4 3 2 1 



) I I I [ I I [ I I . 79 Getting students to succeed ab 
^ k 3 2^1 demically and personally / 



99 



I I I I I I 80 Gaming professional knowledge,. 
3 2 1 skills and attitudes and being 

efficient and effective In their 
use 



99 9 9* 

□ □ □ □ □ 

5 4 3 2 1 
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APPENDIX BB 

TABLE OF THIRTY'S IX PROBLEMS OF SECONDARY TEACHERS 



a,b 



I tem 
on 
TPC-S 



Bother- Fre- 
PROBLEM STATEMENT 90me quent 

Sk Getting every stu- 
dent; to work up to 
his ability 3.61^ 3.39"^ 

25 Finding time to get 
both professional 
ancj personal things 
accomplished 3-^9 3-32 

18 Getting my students 
to enjoy 1 earn ing 
for its ov;n sake...' 3-38 3-^3 

50 Having enough free 

time 3.36 3.38 

33 Having enough prep- 
aration time 3.31 3.15 

V! 

kS Overcoming student f 
apathy or outright \ 

dislike 3.26 2.76 

17 "eliminating inap- 
propr i ate student * 
behavior 3.25 2.65 

kO Enforcing consid- 
erate treatment of 
property 3.23 2.73 

5 Creating interest 
in the ^opic bjeing 
taught 3.21 2.87 

10 Removing students 
who are sources of 
frustration 3.15 

kl Maintaining student 

attention 3.15 2.6l 

11 Providing for in- 
dividual learning 
differences 3.12 3.01 



tem 
on 

TPC-S PROBLEM STATEMENT 



Bother- 
some 



Fre- 
quent 



15 



^7 



13 



79 



63 



22 



^3 



Gett ing my students 
to achieve compe- 
tence in basic 
ski 1 Is such as in 
express i ng them- 
selves effectively 
i n both wr i t i ng and 
speaking 3.12 

Vi tal izing my stu- 
dents' interests in 
learning and improv- 
i ng thei r achi eve- 
ment '3.11 

Gett ing all my stu- 
dents to part ici - 
pate i n cl ass 3.10 

Getting stu'dents to 
succeed acad"emical- 
ly and personally.. 3- 



10 



Getting my students 

to feel successful 

in school 3.07 



Enforcing social 
mores and folkways 
such as honesty and 
respect- for teachers 

Maintaining order, 
qu i et or cont rol .... 

Sol iciting appro- 
priate student be- 
hav ioV. 



3.00 



Controlling aggres- 
sive student be- 
havior.. . . .t 3.00 

Having students pre- 
sent and on, time for 



3.13 



2.87 



3.06 



2.77 



2.75 



3.06 2.63 



3.01 
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I tern 

on Bother- Fre- 

TPC-S PROBLEM STATEMENT some quent 



I tern 

on . Bother- Fre- 

TPC-S PROBLEM STATEMENT some quent 



all classes, re- 
hearsals, games , 
etc. « 



Help ing 
Improve 
cal ly. . 



students 
academi - 



16 



31 



^9 



74 



Getting students 
to use the! r 1 ei - 
sure t ime wel 1 . . . . 

Encouraging paren- 
tal interest in 
school matters .... 

Knowing how to dif- 
ferentiate between 
student learning 
and psychological 
prob^m^ * . 

Understanding and 
helping the atypi- 
cal ch i 1 d 



3.00 2.68 



2.98 2.76 



2.96 3.06 



2.95 



2.90 



2.94 2.68 



2.94 



Control 1 ing and 
using my prof es- 
sional time in the 
most functional, 
ef f ic ient way . . . . . 



2.94 2.61 



55 



41 



12 



.26 



Tel 1 ing parents 
that their chil- 
dren have problems 

Getting my students 
to value school 
marks and grades.. • 

Guiding my students 
to do the things 
which wi 1 1 help them 
succeed in school . . . 

PlaQ^ning instruction 
in different ways 
and for different 
purposes 

Helping students ad- 
just social ly or 
emot i ona 1 1 y . . .' . . . . 



2.90 



57 



60 



14 



Promoting student 
self-evaluation. . , 



Extending learning 
beyond the classroom 

Overcoming a student^ s 
feelings of ypset or 
frustration with him- 
self 



2.76 



2.73 



2.69 

2.68 
2.68 
2.65 

2.58 



^These problems are from the study "The Validation of an Instrument to Deter- 
mine Problems of Secondary Teachers*' ■ by Cruickshank, Kennedy and Myers. 

''e<.oi ' , 

^Average response (range 1-5) of '430 teachers .(N = 430) to the bothersomeness 
of a specific problem. ' " 

d ^ ' ^ 

'^Average response (range 1-5) of . 430 teachers (N = 430) to the frequency of a 
specific problem. , • , • 
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APPENDIX CC 

TABLE OF FIVE FREQUENCY FACTORS FOR 
SECONDARY TEACHERS (TPC-S Validation Study) ^' 





Factor 1 : Aff 1 1 latlon 
Establishing and maintaining rapport with 
col leagues- and students. Having qualities 
/ which enhance rapport. 




TPC-S 

// 


Problem Statement 


Factor 
Loadi nq 


78 


Establishing and maintaining rapport with colleagues 


.599 


53 


Liking my students. 


ASO 


77 


Being awake and alert. 




38 


^Being awake and alert. 


.'♦50 


2k 


Establishing and maintaining rapport with students, 
other teachers and admi ni st rators--bei ng interested 
in tnem arvQ naving tnem iriLtiicaLcu in mc. 


All 


ek 


Knowing subject matter. 


>20 


35 ^ 


Being professional in my relationships with^col leagues. 


.^19 


73 


Feeling successful and important. 


.^♦06 




pSCtOr 1 1 . oLUacllL OUUUcaj 

Wanting students to be- succesi^ful academically and socially 
Doing those things which will promote such success such as 
caring, assisting, nurturing and invigorating. 




TPC-S 
# • 


Problem Statement ^ . 


Factor 
Loa^i nq 


63* 


Getting my students to feel successful in school. 


.566 


79Vf 


Getting students to succeed academically and personally. 


^563 


Sk* 


Getting every student to work up to his ability. ^ 


.536 





Helping students Improve ac^t^emical ly. 


.523 




1 

Vitalizing my students' Interests^ in learning and 
Improving their achievement. ' . 




15* 


Getting my students to achieve competence in basic 
skills such as in expressing themselves effectively 
in both writing and speaking. 




18* 


' Getting my students to enjoy learning for its own sake. 


MS 




Guiding my students to do the things which will heli) 
•them to succeed in school • 




• 


Factor III: Control 
Getting students to behave as 1 
want them to behave. 




TPC-S 


Problem Statement . . 


Factor 

t rl 1 n n 
LvJa U 1 1 1 v) 


17* 


*■ : ' o 

Eliminating inappropriate student behavior. 


.Oil 


iz . 


Controlling aggressive student behavior. 


<;qi 


37 


' Getting students to behave as 1 want them to behave. 


.PH-I 


6 


Maintaining order, quiet or control. 


.'+27 


10 


Removing sttidents who are sources of frustration. 




23 


Responding appropriately to .improper behavior such as \ 
obscenities. 


^ .m 


7 


Soliciting appropriate student behavior. 


'.^75 


9 


Enforcing social mores and folkways such, as honesty and 
respect for Jte'achers. 


.'»03 


\ 


Factor IV: Parent Relationships ^ 
F<;tflbl 1 shi na aood rfel at ionshi ps » wi th parents 
' built upon improved interaction and 
understanding - 


• 


TPC-S 


Problem Statement 


Factor 
Loadi ng 


20 


Es'tabl ishing good relationships wi th parent^ buf It 
upon improved interaction and understanding. 

V % - 


.^60 



J 37 



\ 
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16* 


Encouraging parental interest in school matters. 


.402 




Fa<^0^ V: Time 
Finding time to get both professional and 
personal things accomplished. 




TPC-S 

# 


Problem Statement 


Factor 
Load! ng 


33* 






50* 


Having enough free time, ^ 


.651 


25* 


Finding time to get both professional and personal 
things accomplished. 


-569 



^These factors are from the study "The Validation of bn Instrument to 
Petermine Problems of Second*ary Teachers" by Cruickshank, Kennedy, and Myers 



b|tems with asterisks («) denote items that teachers indicated 
occurred most frequently. 
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APPENDIX DD 



TABLE OF FIVE BOTHERaOMENESS FACTORS FOR SECONDARY TEACHERS 
' (TPC-S Validation Study) 



Factor I : Student Success 

f 

Wanting students to be successful academically and socially. 
Doing those things which will promote such success such as 
caring, assisting, nurturing and invigorating. 

TPC-S ' ' Fat tor 

# Problem Statement^ ^ Loading 

Iflf* " Helping students ^improve academically. , .555 

kj-^c Vitalizing my students' interests in learning and 

Improvi/ig their achievement. -521. 

0 

59 Helping students who have problems. .511 
63* Gettirtg my students to feel successful in school. .^92 
79^tf Getting studerits to. succeed academix:al ly and personally. -^69 ^ 

60 Extending learning beyond the classroom. .^57 

5^* Getting every student to wprk up to his ability. .MfO 

12 Guiding my students to do the things which will help 

them to succeed in school. -^38 

]k Overcoming a student ' s -feel i ngs of upset or frustration 

with hi(nself. -^28 

15* Getting my students to achieve competence in basic 
skills such as in expressing themselves effectively 
in both writing and speaking. .^16 

18^V Getting my students to enjoy learning for its own sake. .^12 

Ibv Providing for individual learning differences. .^0? 

13* Getting all'my students to participate in class. .^00 



J3.i 





Factor 1 1 : Aff i 1 latlon 
Establishing and maintaining rapport with 
colleagues and stu-dents. Having qualities 
which enhance rapport. 




TPC-S 

# 


Problem Statement ■. . 


r ciwi.o r 
Loadi ng 


78 


Establishing and maintaining rapport with colleagues 
and students. 


.612 


53 


Liking my students. 




35 


Being professional in my relationships with colleagues. 




2k 


Establishing and maintaining rapport wi th slTudents , , 
other teachers and admi ni st rators— bei ng interested 
In them and having them interested in me. 




73 


Feeling siliccessful and important. 






Developin^J^d maintaining student rapport, affection 
and respect^ 


Me 




knowing subject mattrer. ^ 






Factor 1 1 I^Control 
Getting students^co 'behave as 1 
want them to behave. 




TPC- S 

# 


- Problem Statement 


Factor 
Loac 1 ng 


17* 


Eliminating inappropriate student behavior. 


• pop 


22* 


Controlling aggressive student behavior. 


r/iQ 




Soliciting appropriate student behavior. 


C£i7 


6* 


Maintaining order, quiet or control. 


.5^5 


37 


Getting students to behave as 1 want them to behave. 


.505 




Removing students who are sources of frustration. 


A78 


9* 


Enforcing social mores and folkways such as honesty 
and respect for teachers. 


Mk 


23 


Responding appropriately to improper behavior such 
as obscenities. 


.M5 
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^^^-fasJWr IV: Parent Relationships 
Establishing good relationships with parents built 
upon improved interaction and 
understandi ng 


TPC-S 

TT 


Problem Statement , . 


Factor 
Lodiing 


20 


Establishing good relationships with parents built 
upon improved interaction and understandi ng. 




16* 


Encouraging parental interes-t in scnooi mati-era. 






Improving conditions so that students can study 
better at home. 


111 c 




1 

Factor V: Time 
Finding time to get both professional and 
personal thi ngs accompl 1 shed. 




i 

TPC-<s 

# 


P rob 1 em Statement ^ 


^ Factor 
Loadi ng 


33* 


Having enoug^T^pT^ time. 


.533 




Having enough free time. 


.494 


25* 


Finding time to get both professional and personal 
-^tnings accomplished. 


.451 


to 


ajhese factors are from the study "The Validation of an 
Determine Problems of Secondary Teachers" by Cruickshank, 


1 nstrument 
Kennedy, and 



Myers. 



b Items with asterisks denote items that teachers indi 
most bothersome. ^ 
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